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F O h ii. W o K D 


On the request of the ordnance Factory Board, 
Ministry of De fence , Gov ernment of India, the N.G-K.R-T* 
had agreed to organise Inservlce Training Programme 
for their School Teachers in Gore areas of education, 
langxjage ,Science & General Science. The Regional College 
of Education jBhuhanesvar was rnsti-usted with this 
task. Accordingly the Department of Education of this 
College organised the first phase of such training 
orogramme for ail '-t.ovi est Bengal Factory Secondary 
School Teachers from 29/6/92 to S/ 7 / 9 I at Ishojpore 
in thrust areas of education as visualised in NPE and 
POA(19S6). 

I have great pleasure an recording tny appreciation 
for the academic & or ganisa ticinal efforts made hy Prof„ 

3 oT .V o G o-rt-c haryulu for this programme* 1 would like to 
appreciate the commendable work done hy the PrOgram-ne 
Directors-Dr»D.K.Bhattacharya ,Dr„P* Das and external 
resource persons Dr «S ,? .BhattJLCharya , HUD , liducat ion 

of Calcutta Unive rsi ty ,Dr .B .N . Roy , Fie Id -adviser, 

Calcutta & Internal Resource Persons - Dr ,S ,P *-anand, 

Sri ‘ .S. Hati ,Dr ,P .Pur ohit of this College for their 
a c ViV e help, 

I also record my sincere thanks to General 
Manager,Ordnance Factory,Ishapore,Prlnai pal and 
other staff membeis of Ordnance Factory Training 
Institute,Ishapore for their active support and 
Co-operatl on in completing this programme. 

, ^tat- *-->0 materials 0 x 0 ranged 
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«-r i Y'f^n ng ‘ " ue r 1 on il 


“ V n ^ ) 

Prof-F .C.Parid.^, 

Principal 

Regional College of education 
Bhutaneswar « 
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t t . •( t 


t' e thrMSt areas of educatior. 


■ • ’j* ”1 L' S I I A(l'?'’ f') t'^'r Cecondai~i/^ School Teachers 

/ r.i> <r"'e ”, jc *:or 3 es, .-enoal v/as orrjanired at 

! ’ f t r'- ^ r. • t• j ~ r,a + i tu ■^TI) Ishapore from 

- . ^ 1 / t • Tet'^-.of ' '’v’c a t ion, P-eqio^al 

■ » ‘ 'it' .n, ’’■I’!'-<->r'-^swar. For tye ■>''/h t participants 

i •*• ‘I, " ■ ' ^ M 1 ' . r 31. a, r! e • nd t }iey i ave i>een exposed to the 

" ‘I'-Ti.o, • r <!.'t i CCS and i r'r-''a'a t tons in the fields cf 

‘ ^ classroom r .in.’aer.ent and evaluation. 

t t ' 'fy • .er' "'rr ol t'le Dept, -f Edi;cation, R.C.E., 

• <5 f Calcutta Fnjver'~ity served as resource jaer sons . 

■ r. ■connection, I wish to record riy deep sense of 

- t ■ 1 .r:'^r. j: ; t^iarl.s to Dr. r .C . i-and r., Frincipal, R.C.E., 

f' '>3ir f‘~r ttie academic and .‘-drr'ini strati ve inputs he 
■ . i' vided from planning to organisation of this programme. 

• ' ' thankr. are du'* to r.iy distinguished colleagues — 

r - ' . . ih" 1 11 jctarya & Dr.t .Das (1 roaramme Directors), 

■ . .a (ni, :iri -C.C.Hati and Dr.r.iurohit for their useful 
If ri c.^ri-ere ocrtrihution to the success of the program.me. 

‘ave develop'^d instructional materials specially for this 
T”-'’ ’tstrtbuted the sar-’o to t'>e participants. The 
f jT f - r ote'.sion he r v i n r: Unit ef this colleae 

. thank., f. .r c< .ard i n > 1 1 n ! t> e programme. 

ISO thanvfnl trn- knr-ral f an tger. Rifle Factory, 

Lf*, iTirr’iinl ^'th-or 't-iif- ,f -t-i-.r- f-pri for t’^'eir tiroly 

S d u-o . >oip ij, 4 pu'ernur ■ :ooj.er.> t : r.n its conducting the 
; ' i ' t ■’ ni ” ;i ul w.iy. 


’ ' ' 1 ir. 


to the 


U,‘-"ro;,t. ■ , r-^ici^ ants and tdie 


t a 'i! 


y <.ji-..*jues .anu other re 


source persons. 


hum^hle re'ort will ntirnulate furthej 


iC* o.g teaclior oUi 


icat-'rs for better teachi 


I n 1 


iructiees in tune with tne uational rolicy on 
’-atl ng pleases 's more than this. I ^ f ^ 

Dr.E.T.V. J,Acharyulii 
Frof.fi, dead, Eda. fi Dean 
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Conseqent Lqjon the request of the General Manage'^' 
Administration, "-t'.-tnrrs F? r •* lies, Cia*'!. ef 

India, Ministry Af DtiXence, * Ishapare, VWst Beiigal t® 
the NCERT, New Delhi for organising a training programiBe 
for its in-service teachers based on the recommendations 
of the Chattepadhaya Commission crossing an efficiency bar 
or revision of pay scales to senior scale selection 
scale, the Regional College of Sducation, Bhubaneswar 
worked out a detailed need-based programme in the areas 
of education, language, science and mathematics. 

This nmgramine was organised at Ishapore for 48 
inservice teachers of secondary schools from 29»6o9Z to 
8«7.92 In the 'Ihrus4 areas of education as emphasised 
by NPE (1986). The programme was formally inaugurated 
by the programme Director Dr.D.K.Ehattacharya who spel^ 
out clearly the ob,:)ectiyes of thje programme and requested 
the participants to deriie maximum r^eneflts from this 
programme by Interacting with the resoource persons. 

Various topics like NPE (1986), its plan of action, 
profreastonal ethics of teachers. Accountability of 
teachers. Taxonomy of educational objectives. Minimum 
Levels of learning, continuouK and conprehensive evaluation, 
id-agn^tic evaluation & remedial instruction, core teaching 
skills. Teacher effect!vensss. Mental health of teachers. 
Action research in classroom, values and attitudes in 
Education, Motivation i learning, educational technology 
were discussed in detail by the resource persons following 
the participatory approach. 

The participants showed high sense of dedication 
and devoted long hours for interacting & discussing 
various operational issues in teav,hiiig—learning & evaluation 
in their schools. 

On the last day, Sri P.K.Ghosh CSiowdhury, General 
Manager, Rifle Factory, Ishapore was the Chief Guest in 
,/aIedictroy f*.action. In -li'* valedictory address, 
rshost empnasised the need of such orientation programme 
for inservice teachers for snalntalning standare^s and 
quality in education and requested the distinguished 
participants to utilise their training experinece in 
the classroom for effective teaching and testing. 

# Contd.....P/2 
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We are really thankful to the General Manager, 

Hi fie factery lohapere, Principal ani ether staff »f 
the OFTI, lehaptre for their help and ceopeeation in 
conducting this prtgrame saeathly. Ihe participants 
also deserve cengratulatlen fer their patience and 
active invelveiaent in the pregramine, 

^ will be failing in our duties, if we d® net 
extend our sincere gratitude to ®ur Principal Pr®f*K,C,Panda 
MOd Hsan ®f Instructions, Pn&^.SeT*V*GaAcn®ryulu wh® 
acted aa consultants and offered valuable guidance and 
suggestions for this prtgraMe. 

We also record our sincere thanks t® distinguished 
resource persons Prof.S,P*Bhattacharya, Prof, B,N,Roy, 
Csr,S*P,Anand, Sri G.S.Hatl^ Dr,P,Purobit wh® gave benefit 
of their experiences and contributed papers as backgr®und 
titerials for the participants. 

Finally we ai'e also thankful, to the staff neabers 
of thi Extension Services Unit of this College f®r their 
assistance in conducting this programioe, 

( Et, D.K.Bhattactiarya & DriP.Dasji 
PROGRAMS MkaCTORg 
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Inservice Traiming programme f®r High Sch««l Teachers 
of Indian 0r4nanca Factory, Ministry of Defeace, 
Gavertroant of India in Cere Areas of Educatiea to t>e 
held at OPTI, Ishapore-TOTT? (West "Be^igal) from 
29.6.h2 to 8,7.1992. 
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The in-service Training ppograrnniu ftar iPgh Cch)ol Tccichors 
nos the following objrctivos, 

I 

(1) To inculcate iij th*. tcachc rs an av;.ar 4 ne‘ss .iJ^nut ricviit 

trends and innovations related .o teaching-1 earning at Sr coni iry 
level • » 

(2) To help thfe teachers to understatvd the dynamics of 
Teaching-leaminrj at secondary l.,vt.l. 

(3) T inculcate skill and tompctandcs in ti_vjcl)'-is in 
emerging methodologies to encounter the inrr*. .icing complexities of 
class room teaching-loamin^g, 

(d) To help the teachers to devisep apT'ropriato metUxl 
communications in ilho class room and in the out of ii». rl, 
tivltios relevant to the ncevls of the stivlents. 

(5) To acquaint the tv.arhers w itli v ii U-u iiienjinoj 
strategies of ovaluatlrm for Xctni^r’s" cringktauc-'y, 

(6) To make the teachers aware aVvrixit variius asiicctn of 
professional etliics .10! account. d»ility l^.ac'lHre. 

( 7 ) To help the teachers to urKiorstand various nsiec.tt. 
of institutional planning. 


L'O' >tn 


'Keeping these object iviu*. in viiu, the \uegr-um.u‘ i ranr- 
flctlon could be gr^iuped unricr th* foliouino rq'crat ien.il Iv adti 

(1) Dtfinith'm of phu> ilJdu.ii oh f et v-i. 
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in course of several research worjts, educational 
psychologists have agrred to the fact tnat rnotrvation is an important 

condition for learning, storncj motivation ma^iinioes rr^ntal activity 
in general and learni.-y io->peoiflG. As a result, it has become 

necessary to know what is motivation and how o/io can be motivated, 

Mitivation is Gonaider--d as the tictive oud driving ' 

force in an individual which makes the individ al seek or want 
fulfilment of his needs^ moods, wishes and desires. The issue of how 
one can be motivated comes next. This has given rise to the concept 
of acme verg e nt mot ivation , briefly known asnAch. 

Achievement motivation starts with trie ..’oncept of 

achievement imagery (Al), doubtful imagery (TI) and unrelated imagery 
(UI). The concept of Al is considered as the most useful one, where 
it may be found that the individual has a positive goal in view for 
achievement, on the otherhand, TI an'-' ui are oonsidereu as o± no goal 
in view, such imageries are measured excner by TaT (Pictures) or 
other Kinds of tests, 

once Al is found m an individual, he is further studied 
for knowing his needs (N), ins^-rumental aefcivities (I) BU ( blocKs 
from outside world). Bp ( personal blocks), H (help from others), 

G( +) and G (-) as positive ana negative emotion, Ga (+) and Ga (-) 
as y ,al anticipation of success (+ ) and £ailurG(-) 

It has been, noticed that indiviuu«ili) with hii^ achieve¬ 
ment raotivation suffer frpm b^th' hope of success and fear’jof failure 
This is true in case of high achieving learnero also, some'times high 
expectations of the parents, teachers and peer^ alao creat such an 
ambivalence in the learnep, 

( 

Certain fexpepiments on the increase of mAch in learners 
have lead to the following framework: 

(1) To develop a dhsire to work towards s.-me standards of 
performance which may be either external1^ or self impose^ 

(2) To develop' goal djrectedness interms or uci inite Hocation- 

, goals. ; 

(3) To develop appreciations or the £u*ct that goal achievemen 

needs constant efforts to overcome persuual and ‘external 

« 

constraints, v 

(4) TO promote thinking about and to try to sticrnth ui 
following characceri&tids in learners: 


contd f'-ip”. 
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4.1, O! J i, .',1U xi) i. t ; OhUXi.^, _ ^ 

«iri A for th'-ir o-.n I'fjii ttnonoi ■. 

4.2, C«ir«lal pl.umln j liiia carr/luy out study aotavlties. 

4»3» lotellA'jttnt uje of tlnwi understan Unq value of time. 

4.4. Regular work, habit a. 

4.5. to aocti^jt feedbacK. on one'® ^^rformanee, willinyneos 
to tuxiertaku new activities. Know ana uxscusa performance with 

all othera, 

4.6. Feel tree to aak queaticuio and raise doubts about classroom 

acti. vxtlea - 


Such studres had lead towara the use of social reintorcumentj 
for Biptlvutiu.j arid imfjrovlrjg ana academic performance of learners. 

It waa tuufid that apart from high achievers, high percentage of 
middle ranjte acnievers had significantly irnprova'd their level of 
academic achievement. The percexicage of improvement among the low 
achie»/er^» were insignificant, social reinforcements like verbal 
apprcclat,.oai, nutinjc on the anser books, frontal sitting arrangement; 
etc. were fo xnd. to be useful, 

» 

The ultimatt= yoal,> however, i.^ to creac.e self- motivation 
in the learner wiiich in tqrn will generate the will— to— learn. As 
auch seif — motivation auv* rwill- to— learn will create self— learning 
ana effective learning nvaqhanisms in the learner. After all, nothing 
fails like failure and nothing succeeds like success. ■ 
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Modern educationai research has come out with several 
conditions -which promote learning. The objective however, has rotnalned 
be the enhancement of learner's involvement and satisfaction in 
learning and academic achievement, a school going learner spends 
roughly around’ six hours in the school, which is 25% of the total 
time. Even then, school ,cllh\ate, the text book, the teacher nehavionr 
like friendly encouragement and guidance, the teaching style, teacher- 
pupil relatlonship''etc,, create serious Impacts, Ih homo, the home 
environment, parents attit^ade toward ed-ucation, guldenco from parents 
and CO— siblings If any, are also of high importanco. All these create 
a kind of learning a-tmosphere around the learner tn promote his invo¬ 
lvement and satisfaction in learning and achievement. 

In addition to the above mentioned conditions, some other 
conditions can also be considered-which are largely teacher dependant. 
For example : 

1) Organisation and presentation of learning material : 

This is necessary to adopt a teaching style, one mode of 
presentation or the other for greater teaching effectiveness. Different 
teaching styles may be adopted for different teaching-learning mate¬ 
rials i 


2) Learning activities j This envisages learner's identi¬ 
fication with ^earning material. Individual differences will be^ 
recognition, 

3) Testing i Having ^iirevihe, selective and motivating 
functions • 

4) Guidance i may either prevent or correct pimbable errors 
of judgement depending upon time, place and person, 

5) Emotional and social cl:^ate for learning » grows out' 

of the concern of the school for the -total well being of the learner, 

f 

Learning conditions,' however, are very much dependent also 
upon the ability, ajjtitude'and activity of the learner, intelligence S 
socio-economic status contribute quite effectively toward academic 
achievement as well as skill dsvelo-pment, The -whole gemut of psycholo¬ 
gical testing is meant fon such purposes, Frrjibability of geeater succ¬ 
ess in learning is also dejpendent upon the motivation of the l.eamer. 

However,the main po.int of contention is pupils' perception of 
a "ggod" teacher, F'*r exam^ple,pupils will always prefer to find the 
teacher as nice,kind,f air,friendly,understanding otc. Knowledge abo-ut 
s-ubject matteppcleamess,o,f ekpression & explanation,modest & neatly 
dressed,does not nag,ridicule or speak sarcastically, does not use 
threats frequently to maintain discipline,insists upon the completion 
of hometasks etc, are al'so Important, 

The above mentioned teacher characteristics are supposed to 
create good classroom climate congenial for learning,without any pro¬ 
cess loss In teaching—leaiming situation. Thus there can be reduction 
in teacher phobia or sclrxtljArki^'incrmsc/l motivational r-..n'Uti/ 
for learning. It is condi^ered that the ti-nctK-r hlmsolf i.i-’uld be a., 
such that his very presgnee ^fill hco^mc the w>st liiiportanfe c n-l ition 
for promoting learndnq. ThcroEnro tenches’ VOos bodme of prime 
Importance, ' 
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It iG n knowi tm ■usage th.-it life is nothing but a chain of 

pjroblea solving actlviteis, individual is faced with any number of p 
of probl®ms to be solved fa an effective life and living. As such^ 
pK:obl®|rt solving haa been considered a,? a framework or pattern within 
which Creative thinhlng and.rteasoslng taken place. Observation, pre¬ 
diction and inference are the ^three important steps involved in pro- 
Wora solving approach, Suceessful problem-solving and successful 
living are analogous# Culture 'd^self is but a record of how our ancestor 
solved various problems. ^ 


Problem solving approach is a .'fundamental axiom in the learning 
procon®. Learning involves problem solving by the ;j.earner. Many educa¬ 
tional psychologists have found out that approach to solve the prob- 
lorns can have the following steps; 

the problem ; To understand carefully and exactly 

th® nature of the problem, its context and coptent. This is 

necessary to eliminate useless efforts. 

% » 


Meeting information and data t 

. -- 7 III , 

It may be that earlier aj^proaches to solve a problem are available 
These may serve as reference material. . 


?lotwulating poaaible solutions dr hypotheses ; 

( 

This step is important fo ' the fact that there may be some 

^latlonahip between the past and the present method of Solvina 
tine nroni ^ 


(4) Bvaluatlng the possible solutions i 

eod error to understand the 
oitficult ways of approach are important. 


(Si 




Ob testing possible solutions of predicted VALUE ; 

trest^lish for experiment, abaervatlon and inference 

to establish the value of the approach. 

immediate purpose or a long .term 

oweSmi^g Problem solving is a process of 

SrrSSal^ interfere with the attainmei 

dw2b?cS: ^ procedure of making, adjustments Inspite of 

solving approach may Involve the following behaviours 

1, Unlearned or habitual behaviour ' ' 

2 , Trial-and m error behaviour 

3, Insight behaviour 

4, Vicarious behaviour 

Behaviour beslgnated as "The scientific method". 




m acGurat b? ^ in’original to 

Rol«s of id uitificatlon of ne^d ^reward^ann thlnMng. 

level and tlieir interaction may motivatG complexity 

desired level of excellonoe ^ ^ ^livate tlio loarnor to attain the 
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^reflecting thetvaluattre'conicpti ir 
learoed about the characteristices of a social object or class ot 
social objects. The affective past is covert having implicit response 
having drive-producing response to elicit motives and overt behaviours, 
The evaluative reaction is based upon conception of the referent in 
terms of facilitation or inhibition of attainment of already existing 

goals* Evaluation of attitude speaks of either positive nr negative 
reactions. . 


Definitions of the term value are scarce and Imprecise, 

However, value has been fconsidered as a degree of worth ascribed to an 
object or activity or cla^s thereof. Generally the degree of worth is 
ascr^ed by the i^ssessor tof the attitude on the basis of instrumen¬ 
tality of the object for i^he facilitation or inhibition of goal achie- 
VOTent* V-ilues lie at the root of attitude development through affec¬ 
tive reactions. ' 


Evaluation of attitude and values can be considered from 
the points of view as ^(1) ,what kind of attitude or value is good or 
bad, i.e,, problem of nature and content (2) what is the degree or 
intensity, i.e*, funct'ional and contextual as how much of the good or 
bad attitude or value is present in the Individual, Both these aspects 
d^and firstly, the measupemenf part (no, 2) and secondly, the evalua¬ 
tion part(no, 1)* , 

Measurement of attitude and Values have produced reliable 
and valid scales constructed by the methods suggested by Thursbone, 
Likert,Guttman, etc,, each having variation in approach* However, eva- 
luation neexis a fresh look through > either "good" or "bad" and how much 
of a particular attitude or valug’ will be acceptable according to 
individual, group or social norms. Due to differences, clash of atti¬ 
tudes and values have always created probldas" failing to define what 
is good or bad attitude and value, other than constitutional values & 
socially acceptable ones, 

Eop example, the following attitudes and values can be con¬ 
siders for evaluation i 

1) Love for the country, 2) Secularism, Democracy, Equality 
of opportunity, 3) Dignity of labour, 4) Ethics and Morality, B) dis¬ 
cipline, Tolerance, Help, 


For the purpose of measurement, one may construct a reliable & 
valid attitude or value scale. On one of the above mentioned topics b 
following the standard methods. Through a kind of score, the research 
may arrive at an index' as a measured outcome or quantum reference on 
attitude or value scale. The index may then be compared with a norm, 
i*e, a mathanatically & socially established and accepted standard, 7 
is here that evaluation gets proper importance. However, it needs to 
be noted here that, apart from certain static attitudes and values (wh* 
have not changed), others have changed due to generotlon gap, sclent 
flc and technological innovations, population etc. As a resu 

researchers are now talking of comprehensive and continuous evaluatl 
(CCE) due to the changed circumstances. It is here; that, evaluation t 
attitudes and values on the time dimension specially, has gathered 
greater importance. 


tHr*-^** 
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The recent attempt to define teaching in behavioural 
terms is an innovation. The-teaching can be'defined as a complex set 
of classroom bji vlour of the teache’rs. Whatever the teaohor does in 
the classro-^m, fgr example l lecturing# questioning illustrating, 
giving examples, using audiovisual aids, reacting to student's res¬ 
ponse etc, for the product’ion. of effective learning could be treated 
as class room behaviour of the'teacher. Again, due to individual 
difference the teachers behave in various ways in various teaching- 
learning situations. Tbe’ same teacher may behave differently under 
different conditions. Any, way, the pattern of teacher behaviour in 
the classrorw has great influence on the learners, /uiy human behavlouj 
can be modified through practice. Similarly, the behaviour of the 
teacher can also be modified through practice. The modification of 
hwian behaviour has various purposes, similarly, the purpose of the 
mdif icatlon of the cldssro'‘m behaviour of the teacher is to make Kira 
efficient in organising various teaching-learning tasks, VJhenever a 
person modifies his behaytour p>attern in order to become efficient in 
rertcimjn't .1 task wl;,'s#^that>q l^s.^acquired skills in performing a 
tai.K, Jn ''^rfier ^to/Achieve s«caes§-in any profession a person is to 
ucgtipti cuiLain basic skills, Slniil^rly, in order to achieve success 
m teaching profession, a teacher is. to acquire certain basic skills 
by improving or manipulating his classroom behaviour. Since the tea- 
chtng involves a complex and interolated sets of behaviour patterns, ^ 
^nich occurs at various levels of lnteract:ion with various types of 
tether cannot modify all his .classroom behaviour at a 
thereby ac.^ire all the teaching skills simultaneously. 
Therrfore, the specif ic teacher behaviour in the classroom related to 
ved skill is to be Identified, isolated and Impro- 

acquire one specific teaching skill 
L through modification of certain behaviour patterns that • 

programme designed to modify the classroom behaviour 
of the tcachcrvS. The use of teaching skills helps the tpacher tn 

Ste Mr' 1®'*™'='^ i" teachlncj-lGamlnq strategy, to 

through doing to replace the lecturing by learnin| 

irethf t?ir>?in2 training phase student-teacher should acqv^ 

tralnine^ihon^ho ^ systematic way. But after the 

Placed In a school situation he selects the aPoPV 
priate skills, integrates them with a specific conLnt ^rS 

to ic S., 

ing and tcarhtno Tho demarcation between train-i 

:'„roni;:rn^turrot^ : 

the ability of the t arhor thr rrm 5 H ' content area, ; 

am the dcmmls of Lthod^lo^. the classro m climate ; 

had -iUCor.nt l<v..aa. Thi" 
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Thus the exposure of the student-teachers to core tra¬ 
ining slcllls would enhance the effectiveness of the training programme. 
The student-teachers could acquire the skills one by one. The core 
training skills should be incucated to the student-teachers through 
tnicro-te^ching Sessions, The micro-t>.'aching sessions could be orga¬ 
nised by the teacher training institutions as per the following 
strategy. 

‘ Concept Clarification - The teachers arc to be oriented 
in micro-teaching conepets, various skills# their components# cycle ot 
teaching# type of the classroom# size of the classroom# the technique 
of observing the skills and feedback procedure. 

Evaluation of the Skill and Feedback - "^'hr performance 
of the teachers should be evaluated jBiither by the supervisors or by 
the peer group by dint of spe'cially desiejned observation schedule* The 
fe6dbacT< is to bo given Immed,lately either by college supervisors or 
by peer supervisors on the ba|Sis of the quantification of specific 
teacher-behaviour to a particjular skill# In observation schedule the 
supervisor can record the- performance of the student-teachers by put¬ 
ting tallies against the various components of a particular skill, 

r I 

The existing traditional practice teaching or the intern¬ 
ship programme could be replaced by core training skills. The teacher 
educators are to be oriented lin this area of innovation. There is an 
urgent need to develop guide# model lessons on various skills in dlff— > 
erent method subject areas and supervisors observation schedule. When¬ 
ever possible# video-tapes# felcvislon and film strips should be used 
for demonstration of the core training skills. The university autho¬ 
rities should initiate necessary modifications in the practice teach¬ 
ing programme or intership programme by giving statutory sanction to 

,the introduction of core training skills, 

1 _ \ 

f ’ » \ 

Core Training Skills i Their Nature - A number of teach¬ 
ing skills have been identified and prescribed by the teacher educa¬ 
tors recently for their inclusion in the training programme. The foll¬ 
owing teaching skills Should be designated as 'basic skills* and they 
should be incorporated in tVie secondary school teachers training pro— 
.gramme in order to enhance their effectiveness and competancy in tea¬ 
ching-learning. 

The skill of introducing a lesson * Ihtroduction is a 
skilled art; he technique if introducing a new learning experience in 
the shape of a lesson to the learner involves skill and expertise on t> 
part of a teacher^ Wlien ,wo cv-n^=t.nt nc^ rltuati'm or ne cx’^'crience in 
our life* tension and anxiety dlvolops* The same: is the situatton with 
a learner, whenever he confronts the unfamiliar learning experience he 
suffers from tension and -anxiety in the begining, ^his Initial tension 
and anxiety may reduce the motivation# the level of Interest and the 
span of attention of the Igamers, Now it is the duty of the teacher 
to r^licvG 'the iGsix’ncir fijcom initial tension nncl to inculcste rnotivs-** 
tion by skillfully introducing the lesson. As a matter of fact skill¬ 
ful introduction of the lesson sets the tone of the lesson. 1£ the 
learner is motivated by the beginning performance of the teacher* h® 
will definitely be further interested and curious to know the subse— 
guent aspects of the lesson, Tn order t' intr -ducc a less^'n the teachc. 
is to perform the following functions! 

i) The teacher is to inculcate attention# interest# curi/^slty 
and motivatlrm in the learner so that he becomes ready to 
accept new learning experiences. 
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Vht Ir t'^ a b>n^3 bctv/ccn thv familiar 

?<.ni the unfamiliar, the c'’ncrcte and the abstract leam~ 
ing exT-crience© * 

The teacher ig tn establish rapport with.the learners so ! 
that they i^l€’'to perform their learriing ^ctivitibs rela* 
tei to c-^gpltive, affoetite and psyclrr>motor domain jin an ^ 
'ffective way* 

The sXill df Introducing the lesson involves the dramatitj 
formulation of the teachers activity based on Imaginatioa 
toi enterprise* _ . ‘ ' 

The Hkill of introducing the lesson Involves the dramatic 
formulation of thej^^activity based on imagination and 
enterprise* 

The activities p‘ rformed by the teacher during introduc- I 
Ing a lesson should bd relevant to the main thene of the 1 
topic which hp is g^ing to teach, 

f 

IXirlng introducing a lesson the teacher shold assure the 
learners that the learning activity will bo interesting. 
This assurance ,helps the teacher to establish quick rapp» 
orb with the learners. 

The teacher should promise ro^^ard for sustained attention 
am! interest of the-learners. 

The following glassroom behaviour of the student-teachers 
can be isolated, identified and modified during the training progranm^ 
. In-order to equip them with the skill of Introducing the lesson t 

■i ' * ' « I 

i) The, teacher Idctures/guc stions/ijlustrates/demonstrates on 
a pherrjmcna or an event dr an object from familiar to 
unfamiliar sequence* 

ii) The teacher narrates/lcctures/guostions/illustrates/desnon^ 
* St rates/analyses the phenomena or the event or the object 

f jrm c'^ncrete to abstract sequence, 

• * 

ill) Thf teacher activity Is dramatic, pramatic elements could 
bo Introduced'by modulation of the voice, ise of various 
• educational technology devices op audio-visual aids* 

iv) The teacher promnses reward for sustained attention and 
^ interest of the learners* 

i v) The teacher assures the learners that the learning actl^ 

vity will be interesting. 

The skill of, the questioning - Questioning is an impor¬ 
tant teacher behaviour, which acts as a stimulus in the classroom 
situation and therd^y facilitates learning. Appropriate fre uoncy of 
different types nf aucstions helps critical analysis and clarificatloi 
of concepts, principles, nature of phenomena and events. It also pro** 
n»te8 effective classrpom' interaction through Involvement of maxlmr* 
noTiber of learners in learning activities. It also helps the rystanat 
management activities. Quest Inning cannot be treated atf 

methirl of teaching* It Is a skill which supplancnts the lecture/cxpla 

o of 6.\idlo»-visual s.icLs/s’tory toll 
iirj problem solvlng/awl other rclatcxl teacher b-havlours in the clasa 
rof^. As a matt'cr of fact, cnic’tloning shovjld b*i integrated with vapl 
ous teaching mctJ'yjd® aiM r-'nt ntr lii a rystfm'itlc way. 


‘-.A, . 
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iii) 

Iv) 

v) 

vi) 

vli) 


vlli) 
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have 
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The Characteristics' : The skill of 
follnvzing, 6haraGteristic features 


questioning stould 


« . . ‘ ‘^^fstioning should be micro conce-pb based, 

, Questioning should a^ at clarifying a small concept. The question 
which trios to clarify t^ro than one concept at a time becomes com¬ 
plex and confusing. , 

li) The language of the Question should be simple and 
unambiguous., Vague question may create confusion. If the question is 
va^e the learners rtiay ask the teacher to repeat it and consequently/ 
Valuable tome is wasted. 


iii) Minimum possible wrds should be used in framing a 
question so that it becomes Specific/ brief and pinpointed. The use 
of minwium words in a Question helps the teacher to focus the learner' 
attention quickly on the concept, 

iv) Thf questions should be audible to all. 

While framing a question the teacher should consider 
the maturity level the learners belonging to a particular dags, 

optimum number of learners should be involved in 
the questioning. The Questions should be proT'erly distributed to all 
types of learners sitting in different comers of the class. 

vii) Only one question should be asked at a time. The 
asking of two or three questions at a tixne may confuse the learners. 

viii) The^ questions should be asked in logical sequence, 

ix) The teacher shoid name a boy and then ask a question or 
after asking a question he may ask the learners to volunteer, 

x) The teacher should take a pause for a few seconds before 
asking a question in order to draw attention and interest of the 
leartars. , i 

) 

xi) On may occasions the learners ask questions to tea¬ 
chers. Ihe teacher either 'can give answer or can redirect it to sojne 
other learner. T.he teacher ^hould give both verbal and non-verbal com- 
planents to the learner for lasking questions. 

xii) The teacher 'should give his dpinion after he gets 
answer from the students. The students are curious to know whether 
their response is correct op not, 

xliiX The students should tie allowed to think for a few 
Seconds after questioning. 

xlv) Repetition of the same question by the teacher shoxild 
be avoided. 

An effective teacher formulates various typos oig ques¬ 
tions at different stages of the lesson. As a matter of fact, each 
^estion should have a clear-Jcut purpose. I’Thile introducing the lesson 
the teacher may ask motivation questions or the questions in order to 
thr previous knowledge of the learner. During the presentation 
stagem the teacher may ask variety of question to the learner In orvdor 
to test their ability to recall and recognise the facts, ihcir level 
of understanding or comprohensiisro and their ability to make analysis/ 
synthesis and to evaluate. During this stage tbs, tcachex- may also ask 
question to test the affective doiraln of the learner i.o. tho pattern 
Of interest/, attitudes, aonrcclot''ns mid valurr, Touring this atago 
df the lesson the teacher should '>rk m'pllcatt'U nvKntlon, Thu tyiies 
Of the questions to be asked durhKt various stanos of the lesson would 
nepond on the nature of the r ntont arcaj. t?K' 'f^aturlty lov* l of loax— 
ners, and the relevancy of spCcil ic’ fdmractx-i trtlcr- of coonltivo ami 
bn© aff(Rrtivr. domain o£ ■f-Vio lennuo- to tiu' qontsnt ■-'loas. 

.P/*’ 




Quest toning- its various forms t Each question ahould be 
asked for specific purpxDse, The ptiirposc of aue'stioning is determined 
by the needs and the r^Tiigpiiranents of the lesson. Generally the teacher 
should ask tho following types of questlonss 


i) Question® to measure Information irocesslng Ability s 
The teacher ask information processing questions in oi:der to judge 
the capacity of the learner to recall the knowledge i.e, recall of 
specific facts* .concepts, niles, principles, phenomena, events, con¬ 
ditions, structure, pattern,' classification and categories etc. The 
inforttiat Inn T'rrJccsslng quest! inn may aske the learner also to recognise 
thr knowledge t,e. rccognitlr>n of facts, concepts, rules, principles, 
phenomena, events, conditions structure etc. It is through recall and 
rccrignitlonn the learner processes the informations. 

li) Cotnmunicatl/">n Translating Ability Measuring Questions * 
After discussion, demonstration, experiemontation nr any other type of 
communicatlnn the teacher may ask question to the learner to measure 
the ability to translate thfe communication in some other form. The 
learners may respond to such cmcstlon through verbal response or 
through s^me psychomotor task. 


iii) !&iterpretation Questions i The tt achcr may ask the lea¬ 
rner to inteprot some fact, invent, phenomena or an object. The learner 
may interpret an event or an'object ^Ln various ways. 


iv) Th'ught 
of questioning is 
conclusions or to 
the conclusions. 


rrevoking;QUestlons : The purrose of this type 
to judge the learner's ability to generalise the 
draw inferences or to find out the implications 


of 


^7 measure the Application Ability * Dy 

rner^to^aSw^thi^^ the teacher tests the ability of the lea¬ 

rner to apply the recently gained knowledge in new learning situations 

^ Questtona to measvire Analytical Ability : The analvtical 

que^lons donand-s that the legrner is to analyst the whoL obJoSt, 

phenomena or structure into various parts or components o^ele- 


vii) Rephrasing questions j '^hen th'-’ studon-t-c; „ 

to ^swer a question due to Its difficulty value, the teacher should 
rephrase the language of the question in order to make ib easv The 
teacher may ask a leading, rjuestton, also, easy. The 

mu. vitl) Q^ic^tlons to test the J'.idgemcnt Ability • The toanhor 
objects, events and phenomena'^tc?^" ^ ficance and validity of the 

«k ‘ may 

ce« into a whole or into a Parto or elements or substan- 

llty. system in order to present them as a tota- 


x) Ptjnstlonss measure 
^ostiom m*y test th-^ lev l’.-f 
murlnq cfJittftun teat ion. 


interest * Certain 

■attention and interest of the learner 


j?i) O'-U'fTtion® t" t't'Pt th. 
t* mi'fhi ask (tu*?i5^ton j'j 

S^ttielcuts t > to cJnr :r 


’.’lUlnginsr t.> 
fd.'r to nH.ira.;x.‘ 
f-insmun teat ion 


interact 1 The 
i”h' willingness 


of the 
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xii) Motivation Questions j Motivation questions are used 
during the introduction stage of a lesson. While introducing the les¬ 
son the teacher is to motivate the learner. In order to motivate the 
learner the teacher asks questions on kmwn facts, familiar concepts 
and concrete life experiences, 

xiii) Opinion Questions : The opinion questions are asked to 
test the learner's views, reaction, opinion, beliefs or attitudes to 
certain Issues, i 

xiv) Complete information question^ : After the teacher asks 

a question, the student responds. Now if the response of the learners 
does not cover all the required informations, the teacher may ask 
fresh questions to another learner in order to focus his attention to 
some other aspects of the problem. Till the teacher gets the complete 
Informations about all the aspects he should go on asking questions 
to the same Idapner or to number of learners for more and more infor¬ 
mations, » 

xv) Dcvelo-^ent questions : “^he questions should be asked in 

a systematlce hiearchical sequence. The teacher may develop a concept 
or-an idea through systematically and hierachically arranged sequen¬ 
tial questions', . 

xvi) Repetitive questions ; The teacher may repeat the same 
question to another leam'er either in order to verify the response of % 
one leafner by other leamprs or to testi the level of attention of 
the learners, i 

The types of questions as discussed above are teleated to 
noth co«gnitive and affective domain of the child overlaps while he 
reacts to various questions of the teacher. But the effective teacher 
should formulate the questions 'in such a fashion that he is able to 
measure the specific attributes of both cognitive and affective com¬ 
petency of the child. The teacher should plan a democratic classroom 
so that the learners are able to react and to put questions in an 
atmosphere of freedom. 

Skill,of Reinforcement : Reinforcement is an Important 
technique to motivate the bcarners and to ensure their active partici¬ 
pation in teaching-learning activities. The behaviouristIc psycholo¬ 
gist Skinner's work has emphasized fhe importance of roinformcanent in 
maximising learning. If a particular behaviour is rcinforcoJL, it is 
likely that Its feequency would increase considerably. On the otherhant 
If a particular behaviour ,is not reinforced, it is likrly to disappear 
The response of the students or the level of students' participation 
or the level of students ' engagement in learning activity reflects the 
behaviour pattern of the learners. The teacher can reinforce the stu¬ 
dents' participation in learning activity and can also withdraw rein¬ 
forcement, Teacher's reinforcement may be either positive or negative. 
Teacher's encouragement or praise Is known as Teacher's positive rein¬ 
forcements 4 Teacher's encouragement improves th'- quality of student's 
classroom performance manifestqi through more rf rg uise, rerrx^nso havin 
originality, good gucs^ and imaolnatl^n, active part ic Jpatlon, active 
Interaction, active engagement in c-mplctlng a specific learning task 
within prescribed timrdimlt, eu>tlnu'uis raidd rvoqrrss, sincefee ntto 
*”Pt, attention, discipline and f'^urtrey ol-', f'u tiv fUluthaivl, tcnclu i 
criticism or discouragement ir as t^acdKr's negative reinforce¬ 

ment, Teacher’s criticism d€x:rensed the quality of the stulent's class 
performance manifested through lessor rct'onsc, rcry^tise larking 
originality, and im^^gihatinn, V ccor r^irtlclr am interaction,wit 

drawal fmm engaaoroent, inability to c>mpX«t. learning task within 

time limit* ©low progress, pror effort, inattontIvencsa, raiabe- 
.fttid te^i^ency to break tlK- otc* , ■ - yn 



Teachers L.oa'-'uragancnt ahoul'I b^- direct and in the form of 
Sirnll stattjnent»'« The-teachers shcjuld be very much carefull so that 
the rcln£orc«jn€nt atatesments do not become mannerism. Teacher should 
use a variety of phrases to encourage the learners. The verbal encou¬ 
ragement shi'uM be supplemented by non-verbal communication of appm- 
vel. 2'he teacher can offer wrds, ,pharases, small sentences which are 
s Inns of cheerful verbal statements of affirmation, for example, 'veiy 
cfood answer'#, 'very fine response*, 'extremely good', 'extremely nice' 
'fine*, etc* On the otherhand, the teacher should not use negative 
verbal ieinforcemonts such as the words, the phrases and the sentences 
like, 'rt'’''/ 'wrong', *your answer Is meaning loss', 'you are talking 
mn-sence', 'you are d 'ing n'in-senco', etc. Reinforcement could also 1 
be given through non-varbal communication of approval like affirmative 
head rr>ddlng, appreciative lo ik at the attentive learners, for good 
works done by the learners and for listening carefully the response 
etc. The nature and the Crcquency of the use of reinforcers should 
depend on the nature "^f the pacf' rmanco of the learners. Thus the tea¬ 
cher behaviour acts as reinforcers for enhancing the level of motiva¬ 
tion and for formulating a purposive classroom interaction. 


The learning environment could also act as reinforcers. 

The rcinforcament could also be given through appropriate planning of 
learning task, The peer group or the classmates also can reinforce the 
learner. The organisation of grovip learning may facilitate group aoo- 
rrml or group encouragement of the effort of the individual learner, 


The skill of using a black board t In our country most of 
the secondary school have rwt been able to use sophisticated and costl 
teaching aids In teaching-learning due to financial stringency. Speci¬ 
ally most of the rural schools are s'-' ill-eauippcd that they may not 
foe able to use the latest devices of educati''>nn 1 technology in order 
to improve the teaching-learning c?ven at the end of the current decadt 
Consequently, the black bo^rd vjnuld continue to occupy an important 
place In tcachlixf-leaming as a nonprojected teaching aid. Therefore,' 
the teacher—traIning programme should ogulp the student—teachers with 
the skill of using a black;board. 


The use of black board is helpful to a teacher for the 
reasons stated beloi,? j- 


i) 

li) 

iil) 

iv) 

v) 


niack Board, is less costly and all schools are able to pro¬ 
vide ntlcast one black board in each class. 

Teaching along with the \asc of black board can enhance the 
level attention and interest thx'ough act iv it is at ion of two 
senses i,c, observation and listening. 

The black board hedps the teacher to explain various con¬ 
cepts, rules, principles, informations polntv/ise in a loolc 
sequence or for making summary of the lesson at the end of 
teaching* V 

The black ^ard also helps focussing, Tlie teacher can focus 
w attention of'the learners on hev? terminology, phrases, 
OOTUlas, important aspects of a concept, informations or 

Th^ blnckb^ard h^ip^ tho toaclirr t- .cwlbr-h - .-c-r from the a' 

bVras ^-oncepts, from tho unlwu^n 

11 ^0® t} the kiwvjn ideas. In '■'r.lex' to make th^^ abstra'^t v 

-”-o'h= ontho 

.oil# Y r , 1 >f*r! 

r-f* I'-rfy ri ' til iL l I I ^ U. ‘ i i 

f'lnrrrr. ' " ' " '' witathyv i.--t} omato 



vi) The hlaG>±)na]:d can also be us&l f'^r i/ritinrj stiiTcn-t's 
response either, f'''r its verification or as a techniaue to reinforce 
their correct response. 


vil) The blackboard helps to enhace the learner's partici¬ 
pation in teaching-learning, 'Ihe teacher may invite a learner to the 
black board cither to write or to draw S'^mcthing related to the lesson 
in order to ju^ge his abili,ty to face a group situation and his level 
of knowledge, understanding and sWUl. 

. I 

The blackboard pritijig is an^ art. It iian the following 
characteristics': , 


i) The blackboard wr^iting should be vi‘:ib]e from all corners of 
the .classroom. Clear visibility depen'is on clean writings 
and proper placement of blackboarrl in the class. Before it s 
use all writings should be erase^l properly by the teacher, 
ii) A concept is divided in to a number of sub-concepts, At the 
end of the discussion in regard to various sub-concepts a 
brief statement concerning their nature should be written on 
the blackboard serlaily under the board heading of the con¬ 


cerned sub-concept, 

iii) Sufficient care should be taken ab'ut the distinctness of 
each letter, worh'and sentence anr -1 all words, letters and 
sentences should i^ollov? a straight lino towards right direc¬ 
tion of the teacher's hand. There phould be sufficient spa¬ 
cing between various \.'ords, and between various scntonces 
so that the learners are able to toad it distinctly, 

iv) The teacher can focus important worls, phrases, sentences or 
any aspect of the ‘concept by using coloured chalks. The use 
of coloured chalks makes the dlagrnrn, the symbols, the pic¬ 
tures, the maps and the figures attractive, 

v) Briefness and specificity helps in sustaining learners atte— 
• ntion. Only brief and specific points should be written on 
the blackboard. Details writing may detract the learner s 
attention, ' 


The .teachejc should aeguire various aspects of the skill of 
blackboard writing systematically so that he ’s 

tlve teaching-learning even without use of sophisticated audio-visu 1 
devices, , > ' 


The skill of explanation : Thf student-tcochers slnuld 
acquire the skill of explanation in order to influence the ewrehen- 
sion ability or the ability of understan-Ung of the learners ann there¬ 
by to enhacc their cognitive competence. The skin explanation shoulc 
be used In order to clarify the complex nature 

related the content areas of various subjects. TS the co^ept is be^nd 
the cognitive compotancy of learners, they may fail to understai^ its 
proper meaning and nature. The teacher Is explain the meaning, the 
nature and the dimension of the concepts so that the learners un or 
stand it. Thus the maj-n nurmse use of skill of explanation 


The tasks t 

1 ) A concept is composed ff 
clkr Is to identify '’rv* 
explain those in I'jgif.'l 


n n'3('bor of nt it-r'oijcf -11 T!v 
ir-.d v"<r ! ni:. <'pf’t f t.;, 

r- fuojof.* 


f oa— 




^ o - 


vii) 


vlii) 


It) t';-!*'-!) fub-r’-'SHr-rpt hnr. r’l rt^iin siqntf.leant aspects. The tea- 
ht r i*' fc i iPntify -t h> s iejn if leant nspc-cts various sub*. 
r-iiict|’‘fcn an I focus the learner's attention rin them, Focuss-. 
in 7 could be done either through verbal explanation or ges*. 
tural explanation or explanation through audio-visual 
devices, Thus/ the teacher should be able to discriminate 
between significant and'non-significant aspects of the sub- 
concepta for effective focussing, 
iii) TVi^’ teacher should give specific and relevant examples ojp 

Illustration to explain the concept of a phenomena, an event 
or an object. The, examples and illustrations facilitate 
explanation, _ » 

Iv) Sr'cclfIcity Is \5sing languages facilities verbal explana¬ 
tion, The tf'achcri rhoul' use specific ■words, phrases and 
sfntrnccs during J:hf r'tocoss of verbal explanation, 
v) The teacber should explain new tei-minology related to vari¬ 
ous sub-concepts, ,lf any, during the process of explanation, 
Vi} The teacher should test the entry oompetancy of the learners 
or the previf'.ius knowledge before he starts the task of 
explanation, . 

vii) ybe explanation should' not be started abruptly. The teacher 
should give prellitilnary Ideas, hints or clues about the con- 
before the explanation starts, 

viii) Verbal explanations should be supplemented by the explana¬ 
tion through audio-visual devices. The learners should be 
cxroaerl b- concrete objects through atvUo-visual aid or 
dcnvinstration, ■ , 

ix) The teacher should Identify-the cause and effect relation¬ 
ships and should dffer reasons during the procecs of expla- 
notlon, , ^ 

could G^mparo, . contract and classify various 
na'tion**^ phenomena and events during the process of expla- 

ined^concepts^'^^"^ generalise the conclusions of tJio expla- 

c^nclSSn*" Jir?? Interpret the Implications of the 

xili) The emerged as the'byproduct of explanation 

objects learners to explain various 

in their related to different sub-cone opts 

the teiJhc^ From the explanation of the studenS, 

his exJlanarinn about the effectlvenoss of 

foxn^ulate strategy fop 

cxnmpUs l, The skin of illu- 

rifying various abstract^ ^^ncepts relatedin explaining or cla 
out siijjeptn,-Tht skill of ^ content areas of vari 

cant role In varloi*s teaching ^ slgnifl- 

tionlng-cwn-^.UscxinslohJ’ dfmonstratlon deductive, ques- 

approach the teacher startThia actiSi ^ Jh Inductlv 

flu ®x»ipXo 0 in order to lllS^trate a Xcipt 

activity by drawing contusions about''thtnaru?to?"'^S'' 

basis of the example© given, in dednSf-ixrf ’the concept on th^ 

hi, aottvtty by statin’ th2 sSle^ leitLprj?TH teacher starts 

radlTOt features of tS conevef concept. Subsequ- 

Of illustrative cxomples, in 

teacher give® specific arvj roUvent method, the 

The fscilittitvs cxraan^tthe coriccpta, 

drswans+Tatl'in m^t»y^,d"nlr Ppcoss of di.ocussion 

m r nui Hie tn,uKo,.ts with 


xil) 

xiii) 


p/io 
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relevant exrtfnplcs, In.probl<m e I'-in r ruth)’’ +!'• f - ^r-tr t 11 Jnetr'O r r 
the broad learning problem areas related b-' ‘the contents n subject, 
various problem solving competancics; varloun problem s'lving techni¬ 
ques, thb ('rocGduros of framing objectives atrl the techniques of eva¬ 
luating the project outcome‘‘with relevant examples. The ttacher also 
provides feedback to the learners through example at every step of 
the project. ' , 


The skill of illustrating viith example^ w»uld equip the 
student-teachers with tarlous competancies rcouired for effective crg- 
cutidn of teaching-learning. It will help the student-teachers to t’to- 
ceed from concrete to abstract. The concrete f xamplcs could b*. given 
to clarify the abstract concepts in various scb'oi subjects like 
sci ncc, mathematics and geography* Thus, the presentation of concrete 
examples vnuld lead to, abstract' conceptuali':ati ui, I'hc compctancy in 
the skill ■ijill help the student-teachers to m^vc from known to unkn>v;n 
also. The examples should be arranged in kn'''Vjn-unknown sequence in 
order to illustrate various abstract concepts. The skill vjould further 
help the student-teachers to move from simple to complex. Simple exam¬ 
ples should be pre^sented in the beginning if the lesson. Gradually, the 
difficulty value of the examples could be enhanced. The presentation 
of examples in simple-complex sequence v?3uld help the learners to pro¬ 
cess the informations effectively. The examples should be specific and 
pinpointed. Since specificity helps effcctivr perceptualIsatinn, the 
learners vnuld not be able to perceive a thing or a phenomena or an 
event from vague or generalised examples, '^ho examples should be rele¬ 
vant to the content areas. In order to sustain attention and interest 
in the learners the verbal examples should bo suppletnonted by multi¬ 
dimensional channels of glvcng examples i,t, maps, chairts, models, 
pictures, sketches, diagrams and living spociments. The teacher could 
also organise the activity examples. In order to organise teaching 
learning strategy in the subject areas likr socially useful productive 
work or working with the community, the teacher may encourage the 
learners to observe and to participat in various productive and work¬ 
ing situations. The student's observation and participation in the 
community working procedure is the technique of -roviding activity 
examples to the learners. Th' teacher should judiciously apply and v&xy 
different techniques of giving examples, i.e, verbal examples, examples 
through aulio-vlsual divicos and the activity examples. Again, while 
selecting the appropriate technique of rjivlnj cxcmiplcs, the teaoher 
should consider the cognitive competancy of the learners. 


Skill of'stimulus variation - The skill has the following 
components i ' 

a) Movements fr-)m one place to another with a definite pun-»>se. 
Gestures (movement of head, hands and bidy to direct atten¬ 
tion, express ermtlon or indicate* shapes, mi")vcments etc.)5. 
Change In speech 'pattern*. 

■ Verbal, gestural or vcrbal-gestxiral focussing (e.g, the tea¬ 
cher says 'Ipok* ^and points his- finger tovjards something). 
Change in interac,tlnn stylo from on«. to another(e.g, 
group, tcacher-pu^il, pupil-pupil) . 

Oral-visual switching (change in the m^irm - oral 

visual, oral lo oral-visual, visual to oral-visual and 

vicc-vers al. I 
Pausing (sh rt dcb'bratf* interval 
info nn at ion , explaining ^tc). 


b) 

c) 

d) 

e) 
£) 

g) 


if fill* no*-' wliili 


teacher- 


to 
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Dr* D.K,, Bhattacharjoe, 
I^cadcr/ 

Regional college of' Bin,, 
Bhbaneswar 


-•I I Ihtr'idvictioii *'BdTicatiohal'Planning exercise are done at 

various Iwels* 

^ j L f * *i 

^ I • , 

1) If the nlanninq exercises are done at national level/ 
it is known as m.ic3iov.lpvcl* ' ■ , , ' 

,( 2 ) r&aming exercis^cs done at state—lev^l/regional level 

^hxe' known as 'meso-leve,!', . ’ 

■ 3) Planning exercises urrlertaken at district, sub-div,ision 

Or block level is known as micrn-level, 

4) rianning exerc ises t undertaken at school/institution 
level is known as Instituional Hanning, 

tJo comprehensive progr«mnes of educational development 
can DC undeirttken unless systematic planning is done 'at all the 

exercises done at nil levels an mutually interde¬ 
pendent, Thus the concept nf multi-level, plconnlng c-omes. 

* » 

^neept - Institut^ional planning may be described as a 
systOTatlc approach to nrepare comprehensive plans of educational 
develnpmoht at institutional level, . 

- ihstltutlonaX Elam- 

ing involves the following ^steps i- 

t * * 

1) S'tting objectives - The objectives'are derived from 

institutSr^uia T Primary objectives Of an educational 

ifV^ixutiqn could bo divided into three groups j- ’ 

а) Teaching—licaming in class moni* 

bl Teaching-learning in out of class room. 

various community related actl- 
se^iLs^Scr''^ education/ literacy programmes, youth 

«r. ^Sentificatinn Of problems and needs vhich would'denend 

on (a) analysing of existing situation, (b) Projection of future 
irementg* i^sr example we mny project future regu- 

buiWte, rcqulrmcXt, 

3) Assessment of Resources* ' > 

4) Determination Of priorities - Wn mai/ _4 •, 

ImprovOTcnt a. priority or Itborrtory ImproviiirarB prlorit ?7 

5) Plan Formulation j This would involves - 

1) Setting t^rget-S 
ii) Financial implication 
ill) Hisnnn & other inputs 
Iv) Ctoice of tochniguen 
v) TJjpo schedule 

vl) Inttr-acjoncy e>^Prt..u-u/lnt..r-lqpnrb«ontnl co-operation. 

б) Plan teplW'nfnt'h.iHThU involves j 



I 


^ 2 - 


a) adiAinistrative approach 

b) Resource motivations ^ 

c) Economy of resources / 

d) Altf^rnativfe mea'surcs for certain agencies 

e) decision mabing' 

f) inter staff, coordination 

g) Monitoring of chst and time factor 

I 

7) Monitoring and ^Evaluation - 


1) Regular staff meetihg 

ii) Meeting ■with other agencies/departments 
lii) Discussion problems of Implanentation and suggestion 1 h 

quarterly# halfF-yearly# annual review meetings in Govern in 
Body/Panchayet 'etc* 

8) Revision of t’' e Plan St Techniques of Institutional- Plannin 

1) Minimisation of\ cost and maximisation of output* 
li) Quality control 

iii) Effective utilisation resources both human and non- 
human Inputs ' . 

iv) Participatory planning with the help of teachers#’ parents 
; and: education, departments 

v) Realistic and^practical approaches. 

Scope - The. scope of institutional planning wo^d 
quantitative and qualitative aspects of developm^t of 
The following list of apeas is only indicative which woiOd vary £ro 

situation to situation* , ■ ' i 

It 

’ 1 
d;) Teaching-^Leaming in thejclass room, 

2) Out of-th,C class room activities, 

., 3) 'Faolty Improvement, ’ . -i r- 

4) Building Equipment‘ 

5) General'Ministration, 

6-) Financial, Management, ' 

t y I ,1,1^ " I, • 1- ' , 
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P HYSICAL health account for the ai!(tare of j the build-op of the other one to result in the'’ 
‘ our phjfsical structure. ,■ A.'physically . pcrsonaljty of our making Personality is ^ 
healthy,, iadmd^r, enjoys ,,a, trouble-freej, known by our character in action. The char-. 
mechanisBa of hia . organism, ,i He records a acter is the blend of values and altitudes 
norma! temperature, pulse-rate, heart-beat and^,„ our personality get-up. In a close proximity to * 
i steady blood-pressure. This stale of physical these pertinent concepb, the ' concept of men- ^ 
health promotes his cfBdency at, his work. In l lal health involves one’s bent of mind, qnc’s 
short, physical Etness for living a happy life outlook towards life and style with which'one 
stands'< for good physical health and conducts'-oneselfn in day-to-day .life, To 
vkevefsa. .) i < in-n j i r.-s', ^ dcscribd * the'’concept of 'mental i health, 

V Mental health is an index of the mind. »'It’ ’ Bernard (1961,p.19) quotes * from the ^proccc- 
symbolixci mental readiness and willingness<i dings of a.White House Conference ’ 
"with'f which wc'idwitify ourselves*with our * 


work or art found to be indifferent towards 
iti It is the norm of fortitude and firmness 
with which we act and react with oar environ- 
roeat A relatively consistent'mood and a* 
perfistent make-up of the mind are the salient 
iadkators of our mental health,!* Our mental 
health feerves us is the mirror to look at our-' 
selves and perceive ihs world around us. ' 
Physical health and mental' health are the 
msepsrabte elements of one aid the same 
ciMnposUioB. E-ach one is very etienjial for 

Ml! 


Mental health maj be deBned as ^ the adjust¬ 
ment of individuals to themselves and the 
world at large with a maximum of cffecliveness 
satiifaction, cheerfulness and socially consN 
derate behaviour and Ihe ability of facing and ' 
, accepting the realities of life. The highest 
degree of mental health might, therefore, be 
described I as tliat which permits an individual 
to realize the greatest success which his capa¬ 
bilities will permit, with a maximum of satis¬ 
faction to hiimelf and to social order and mini- 
niutn of friction and tension, 

' ' ‘I 

A sound mental hcnlth visualises an> id^a 


1 >IU J 
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^av of life for individual. U registers his 
best of placement in a socially approved world 
of his own choice. By virtue of his com¬ 
mand over the skill of living a fruitful life, he 
jives a life of self-satisfaction and social con¬ 
tribution. Inevitable experiences of windfall 
fortunes and unforeseen misfortunes in world¬ 
ly affairs, usually fail to destabilise the well 
.t ibilised mentally healthy person' However, 

1,1 no way, from this it should be construed 
t'.ni he lives a static life Mental health is 
acknowledged to be a progressive and dyn,Q- 
mic concept A mentally healthy person 
proud of his strengths and'i-well con- 
tain'-d in his limitations He is prejudiced to¬ 
wards one who cherishes due respect for the 
unicjucness of others. An integrated, well- 
<p.,!posed, self-reliant and ardently deter- 
mu'i d person only can justiQably clutin a 
"('od mental health. 

In this context the concept of mental 
h Uh mav be quoted in the word,s of Dana 
I ‘ 1 .worth from his paper entitled, Mental 
llf'llh—Implications for Teacliers .contained 

in lorrancc (1965, p. 184) ‘ 

I 

Mental health entails freedom with responsibi* 
hty, self-reliance and a genuine concern for ihc 
common welfare It is not freedom from 
anxiety and tension, not' freedom from 'dis- 
s.Uisfaction, not conformity or constant 
happiness or a Icssemng of accomplishment and 
creativity or the absence of personal idiosyn¬ 
crasies. Furthermore, nor it is in any way 
opposed to religious values. 

Rogers (1957, p. 5) writes the meanings of 
mental health in these words . 

Menial health implies a satisfaclor>' relation¬ 
ship to one’s self and to one’s environmcrit, as 
well as the possession of problem-sohing 
techniques for establishing a satisfactory re¬ 
lationship between the two. 

The mental health can be defined as the 
behavioural characteristic of a personality. A 
uund mental health which may be soug I 


after by all of us carries a homogeneous 
structure of desirable attitudes, beaUhy values, 
righteous self-concept and a scientific percep¬ 
tion of the world as a whole At the same 
time, a njentally healthy person should be 
understood as adynamic and conscientious 
individual , who is found to be reasonably 
rational in the choice of means for the reali¬ 
sation of his pious ends 

Genesis of Menial Health 

Mental health as an index of the mind 
predominantly touches upon the affective 
domain of one’s personality In this respect, 
it has much relevance to his emotional deve¬ 
lopment Practically, the mental health of an 
individual manifests itself in the nature of his 
patictns of adjustment in life in pursuit of an 
amicable settlement with his environment. 
That wav, adjustment owes much explanation 
ti) mental health. It suggests a bi-angular 
analysis ofcmotlonal development and the pro¬ 
cess of adjustment for the study of genesis of 
menial health. 

Emotional Development 

Emotional development rests upon the 
inculcation of emotions and their perpetu¬ 
ation in a certain design of organization 
in one’s personality structure The feelings 
of love, affection, sypmpathy, fear, jealousy, 
joy, anger, kindness, etc., are the popular¬ 
ly known emotions. These emotions go to 
mould the mode of our momentous thinking 
and virtually bring shape to the consequent 
style of our living behaviour. The loving and 
affectionate attitude we cherish for ourselves 
and for others essentially emanates from the 
healthy emotions we come to imbibe incur 
temperaments All kinds of prejudices, biases 
for others and dislikes for our personal lives, 
are actually the symptoms of a faulty emotional 
development. It prompts us to examine on es 
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emojipua! dc’»elf>pmsnt in M atic^ipl to h^ve 
'm ctesf id« of oo«'s mental health. . 

* 'Emotlofl^l jfflalMitf ishd a sotrjid taenta^ 
htiltli j|o togrthet. they piske’a. lo|5t#lc<>£xls* 
tiea?e audoanot he itniilnfcdin iwUtlorifrom 
each other. A w«nd snenlil health drjws its 
wtensttce from craoliowl maturity which, in 
It! own turn, h sustained and slrcnglhcned by 
mental health ^till forthcr. 

Emotional development follows the phe- 
nomeDon of learning in one's life It is 'he 
nature of feelings relished, cxpenences met 
and opportunities rivalled for their reinforced 
practice which determiocs our emotional 
development. 1 he home, society and school 
provide us the required environment in which 
our emotiorial development takes place 
The ssymg ‘love begets love’ can further be 
alrclched as, 'jealousy breeds jealousy', 'sym¬ 
pathy, develops sympathy', and so on. That 
m to say, to foster a healthy emotional deve¬ 
lopment in an individual, cmoiionally con¬ 
genial surroundings are required to he made 
available to him to interact with. A healthy 
emolional developmertt so faoilitated sub¬ 
sequently redects itself in the emerging mental 
health of aaindividuah 

( * * 

* p , 

vidfjkitmenr > 

i 

The mental hwUh, as understood by the ^ 
style of life, msy find its genesis in fhe pro¬ 
cess of adjustment involvistg an Individual 
aod his environment < 

The process of adjustment consists in |)ne's 
consistent quest for the satisfaction of one’s, 
personal needs while working within' the 
corrstraipts, expectations and liroitatiofas of 
opportuultlM !mpo«d tipon one by the ex¬ 
ternal deraands of one’s own iixial milieu. 
The periwial n«4s ftre arotisctj by *onc's 
drives, tirietand ambitions, thity are also 
known as an ind’vldpl’s felrinsk needs^ Tho 
raenta! bcalih is determined by the adjustjvc 

behaviour in lermi of huvr well it meats the 

1 


external demands and satisfies the intrinsic 

needs of an Individual. , _ 

rntiinsic needs , have been discussed in 
various ways. Murray divides all needs into, 
two groups 1 Vtscerogenic needs (air, water, 
food,'&ex, avoidance of injury, etc) and psy¬ 
chogenic needs (acliicvetnent, recognition, 
autonomy, affiliation). Freud puts these needs 
under life-mslmct a|id death-instinct. Life- 
inslmct intludes several^ Impulses as well as 
the urge for self-prcscrvaljon Deatb-iustinct 
not only includes self-destructive tendencies 
but also incorporates aggressive and hostile 
feelings towards others. Adkr tomes to note 
that most of our life aclivltics are devoted 
In satisfying the desire for status Carrol 
has stated that preservalioq and enhancement 
ol the phenomenal self are achieved through 
the satisfaction of four fundamental needs : 
the need for iphysical security, emotional 
security, achievement, antj need for status 
Masiow Imv propounded a hierarchy of eight 
needs: (1) physiologtul, (2) safety, (3) need 
to belong and be loved, (4) need for impor¬ 
tance, respect, sell-esteepi. independence, 
(5) information, (6) understanding, (7) beauty, 
and (8) self-actualization In Maslow's con¬ 
cept ol needs, (be satisfaction of all needs is in¬ 
strumental for the satisfaclionof our ultimate 
need of self-actuabzatlon. The need for self- 
actualization stands satisfied only when an irt- 
divMual comes to the realization that his self 
has best been utilized. Another writer, 
Bernard, makes a three-tier classification of 
personal needs; (1) physiological needs—food, 
shelter, clothes, rest, relaxation, etc, (2) 
psychological needs—security, curiosity, 

aclilcveraent and need for independence, and 
(3) social needs—need to love and be loved, 

, companionship and recognition. 

That a sound mind dwells in a sound body 
iliuslratcs the fundamental role played by 
the satisfaction of organic needs of an indivi¬ 
dual tn the dcvelopracnl of his mental health, 
Actually, the satisfaction of physical needs 
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lays the foundation of any worthwhile mental 
health. ' 

I 

The confidence, determination and will 
with which we love to live life is basically 
inspired by our self-concept,, The self-accep¬ 
tance forms the nucleus of any potential self- 
concept. For an appropriate ^elf-acceptance, 
the needs of security and worthiness need be 
adequately satisfied. The need for curiosity 
is satisfied by our involvement id creative 
activities. This brings us a lot of happiness. 
Each and every bit of achievement adds lustre 
to our life. The bpporturities available for 
working independently towards successful 
ends, make us genuinely contented and satis¬ 
fied-all this goes to strengthen our mental 
health in its right direction We arc loved 
and our love is wanted by others, we have 
friends around us and thereby our recognition 
IS guaranteed, all this gives us an alluring 
outlook towards life The satisiactiou of 
psychological and social needs helps us a lot 
m the manifestation of a sound mental health. 

It is the satisfaction of various needs 
which gives us the pleasure of enioying 
self-aciualization The attainment of self- 
actualization is the climax of our reaching an 
ideal mental health, The satisfaction of our 
needs does not take place in a piecemeal 
manner The satisfaction of one.need 's 
interlinked with the satisfaction of other 
needs. The needs of food, water, house and 
clothing are not separate from each other. 
Similarly, the satisfaction of recognition, 
achievement, curiosity, independence, secu¬ 
rity, companionship and the need to lot'e and 
be loved should not be justifiably distussed 
in isolation from each other as^ they (jannot 
be satisfied exclusive of each other. The 
satisfaction of personal needs withiq the 
framework of external demands underlies the 
development of a pound mental health 

Wc cannot take liberties to satisfy our 
needs by one and all means There arcisocial 
norms, restrictions and disciplines, arc 


told to abide by them The culture of the 
society, the traditions and conventions of the 
family, the rules and regulations of our estabs- 
lislied groups and the taws of the land place 
the external demands on the permissible 
means for the satisfaction of our personal 
needs. External demands are also made on 
us by the society in lieu of the infrastructure 
provided by it for the satisfaction of our 
personal needs 

' The satisfaction of personal needs is the 
crux of the matter in the discussion of the 
question of mental health. Within the pulls 
and pushes exercised by the external demands 
on us, we have to furction within our own 
strengths and wcaknascs to assert for seeking 
an ajustraent in life. Confronted with many 
needs, we have to pick and choose in the 
light of personal abilities and resources 
available for their satisfaction in our respec¬ 
tive ‘life spaces* Though this exercise does 
give us a good start )ct the road to reach 
satisfying adjustment poles and attainment 
of sound mental health still remains to be a 
little bit thofny one. We arc liable to meet 
stumbling blocks giving rise to failures and 
frustrations in our daily life We can also 
be infected with conflicts and complexes m 
the process of adjustment. We may have to 
review our needs and reqjfw our working 
strategies for their adequate satisfaction. 
The moments of anxiety and tension become 
the natural outcomes of delayed fruitful 
results of our endeavours. We may rescue 
ourselves from these trying situations by 
facing prey to adjustment mechanism. Day¬ 
dreaming, rationalization, proj'eetion, identifi- 
catidn and withdrawal are some of the well- 
known mental mechanisms to which we all 
resort lo knowingly and even unknowingly. 
These adjustment mechanisms serve to give 
us a timely relief from the unwanted and 
painful experiences of our daily life. For 
the sake of our sound mental health, ajudi- 
1 Clous place of these mechanisms in our inter- 
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dcitOH ll» surmuHtlrng® is peff<?cily 
ja&yfied But a ruthless application of adjust- 
rorut rwechankoii In the satisfaclion of our 
perwaa! needs Is aq indicator of unhealthy 
nsental health. 

fn concluiion, we may say that the genesis 
of ttienlaS health, may be reasonably e..anii* 
nel In emoupnal maturity and in the process 
of adjuument fn turn, they themselves are 
the resulii of experiences nc come across 
during our interaction IV |th the environment. 
All the more, both of these explanations are 
coiflpkment.iry rather than supplement try 
to each uthsr The nature of Emotional 
roalurstv and the patterns pf adjustment we 
print's in our Ilf® go to dctermine^thc kind 
of tocntal health we come to chenshj 

I 

hjfutal Ikelth, of Children * 

I 

In She aihrouqd growih and deMsIopracnt 
lOf children, tbcir menial health is considcrid 
to be a nuitier ol major concern, flo m.ikc 
Kud mould children as good learners,^ persons 
of fine trails, worthy citizens and elTlcient 
wunKcrs of the locieiy. there is an urgent 
wd to be particularly attentive to the nature 
of maotal health which the children should 
iBfar^rate jo their personaluy make-up. 

Truly, H m in'the home, where the forraau 
of proipcciive meqtal health of children are 
es^illy preceived, Virtually, the home sets 
thf pace of mental health of budding citizens 
of ^lety, A loviag and affectionate treat- 
meat enjoyed by phildreo.si home nurtures 
outstanding features of emolioahl maturity 
iq then teniperumeqts. The satisfaction of 
physical needs at home mitidtei the deveiop- 
m«»t of a good meqtal health, Coiitenied 
and satitSed parents through their practising 
styles ol hie foster desirabie modes ot ||(« 
aroopgsl their cMldren. '^hatand how that 
ali happens m the boms, the character of,the 
frtwiiy members, the praetkw carried oq and 
whir !s iheuibt'd am{ ducarded in conducting 


faniilj affairs leave formidabie impact on the 
mental health of the children. 

for obvious reasons, children from bro- 
ken homes are usually susceptible to the 
symptoms of unhealthy mental health. 
Parents’ indifferent at|itude, self-involvement 
and their sparing hardly any time leave bad 
impressions on the Impressionable minds of 
thcif children. CuHurally deprived children 
arc usually deprived of the experiences essen¬ 
tial for their emotioqql development. Socially 
disadvantaged children are denied even the 
I satisfaction of tliejr basic organic needs 
whereas their psychological and social needs 
go entirely unheeded to A bulk of emo¬ 
tionally disturbed children come from such 
backgrounds When behaviour of such child- 
fcri comes to hurt others, ins known as pro¬ 
blem behaviour. 1 his t) pe of children needs 
the caie of society and school especially to 
rc*buiid liicir menial health broken or left 
unattended to at hunn.'. 

Society plays a crucial role In the develop¬ 
ment of mental health of alt jts members jn 
general and children in particular. The 
culqoms, conventions and traditions and norms 
Qf behaviour along with fruitful practices of 
sociiry leave substantial bearings on the minds 
of children. The welfare schemes launched 
by society an'd pursued vigorously for the 
jichefit of its needy children, save them from 

dhe hazards of unhealthy mental health, The . 
social security measures undertaken by society, 
provide the children feelings of security and 
Wonbincss, Recognition of each and every 
child's ^orlh is a pre-condition foi ioculcaliiiE, 
susiaiuiug and strengthening the mental health 
of society Itself, 

Society provides q network of useful in- 
fortnal agencies ot mUic.iiion to jts children, 
nadiu, television, and gineuia and political, 
reliBiOMs and cultural imtimtions and organi¬ 
sations play an important role in the educa¬ 
tion of cliildreu I he leaders of society, jq 
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their own designs, try to prevail' upotj Us 
members The childten are tbe first to cprae 
under their influence. The combined impact 
of men, morals, matteri and materials of' so¬ 
ciety can hardly be overviewed in the shape of 
things which eventually come to phy in' the 
horizon of the mental heafth of children i 
The school is a specialized institution of 
education that has been established by society 
exclusively for the benefit of its childrenv It 
provides children a good substitute to^ the 
family and presents before them a miniature 
form of society Instituted as a formal 
agency of education, verv high demands are 
made on the school The cultural heritage 
of society is desired to be preserved, protected 
and promoted through the school. For all 
practical purposes, the home expects th^ school 
to take care of its children These expecta¬ 
tions can be deemed to be realisc'd to the ex¬ 
tent the school functions for the development 
of a desirable mental heaith'of its children 
In the school programme, the teacher 
occupies a pivotal position. It is believed 
that virtually he stands to determilne' the efifcc- 
tiveness of the process of education. In this 
realm, the teacher's effectiveness is examined 
in his contribution to the all-round develop¬ 
ment of children • In this criterion of judging 
effectiveneness of the school, ,the teacher's 
personal mental health is duly taken into 
consideration To be an effective idbal 
for his students, the teacher must be the cus¬ 
todian of a sound mental health. And'for 
this, the teacher needs be a man of emotional 
maturity, a man of calibre and high moral 
character who should fed really contented 
With his lot in this satisfaction of hts needs 
while working in tbe teaching profession In 
the phenomenon of interaction in education, 
it IS only a professionally edmpetent and 
skilled, mentally healthy teacher who is'in a 
position to contribute his bit to the develop- 
meat of a sound mental health of his students. 
A school staffed with mentally healthy 


teachers can reasonably be taken to be wetl 
Set to work for the development of sound 
mental health of its children. The popular 
^ictum 'well begun is half done' fits quite well 
here. What more is needed in this direction 
IS that all children, irre.spective of their indi¬ 
vidual differences, must be given warm feel¬ 
ings of their being welcomed, wanted and 
accepted in the school. The courses of studies, 
including co-curricular activities, should res¬ 
pond to the interests and aptitudes of children. 
All children should find ample opportunities 
to explore themselves and cherish the best of 
placenieDt m the school The children should 
relish recognition within themselves, from the 
teachers and the school community alike, 
Tbe school's interest in the personal problems 
of students with respect to their studies, 
games, hobbies and the problems concerning 
to their homes, goes to make them identify 
with the school The children may experience 
unpleasant moment in their efforts but only 
to serve,them to multiply their efforts for the 
achievement of unachieved goals. Failures 
should not be allowed to dishearten them but 
made to act as stimulants for learning the 
patterns of adjuslnieni. The teacher’s reliance 
on students as responsible individuals and 
allowing them a sufficient chance to act affd 
interact independently goes a long way in 
strengthening their self-conccpt underlying a 
sound mental health. 

In teaching-learning Strategies, the school’s 
due concern for emotional and social develop- 
melit invites our attention in context of the 
resulting menial health of children. We have 
to work for the dcvcibpment of healthy values 
and better insights in their thoughts and 
actions. This cannot be and should not be left 
to'a chdncc. Clllldren need guidance for both 
the ends and thd'tn6ans they'should aspire and 
work for. It is heartening to note that lately 
we have adopted a realistic approach to sex 
education. lt‘ calls upon us to change our 
minds towards imparting moral education to 
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cbildfen. It should be made an essential 
feaEijre of school programme. The status of 
health education in schools should, be ra¬ 
tionally upgraded. The development of strong 
character for a sound nienla! health canriot be 
ima^tnedf without descloping spiritual values 
in the patterns of behaviour of children. And 
for all this, a p'^yehnloglcal approach on the 
curriculum should replace the prevailing con¬ 
ventional practices in schools 

Briefly, it may be said that children are 
the joint responsibility of home, society and 
the school They should be well aware of 
their respective individual obligations and a 
combined role expected to be played by them 
lor the all-round development of children. 
It IS very pertinent to arrive at and gear up 
well-defined coordinated efforts oT hoine„ 
society and the school to diwhargc their one¬ 
rous duly of giving a specific direction to the 
development of mental health of their children. 

CofcclHsloq )f , » j ' 

^ ,/i ’ ' , 

We have come tc^live in ^ difficult complilji 
world. There b a qurslion ^‘making apprijj. 
priate choices, plaps and ad|ustmcnls at eaclfy 
and every step of life. We -ill stand in need 
of pidance to make a successful struggle for 


existcovC Education for life ov education is 
the preparation for life becomes meaningful 
only when education in schools means educa¬ 
tion for.developmcnt of sound mental health 
of children. 

Education for. character and development 
of an integrated personality entails guidance 
tor’mental health in schools, Guidance as an 
individualized aspect of education facilitates 
each and every child to develop a righteous 
self-concept and a scientific perception of his 
surroundings That children should develop 
healthy attitudes and desirable values, acquire 
p.''ob!era solving techniques and become self- 
directive and self-reliant, has been visualized 
as the tasks of guidance movement in schools. 
Guidance ».'‘tkcrs enlisting the cooperation 
of te.nchers and parents while working in the 
prevailing social sel-up, endeavour to help 
children develop mental health which should 
fetch them individual satisfaction and enable 
them to livp a socially useful life. 

* In these critical times of crisis of character, 
grqwing indiscipline and restlessness within 
the minds of the youth, guidance for mental 
health is an urgent need to give any meaning 
and purpose to the process of cducatioq Jn 
schools. 




* Referencei 


1 . 


3. 


1. 


4 


5. 


& 


Anand, S P. In the Qumi of Ouidsnee In Education, Education Quarterly. XXXIII 
CUD, Ul. July l«J|| 

.Esraard, Harold W , Mental flyilene fat Clasiraemi TfocAfrj, McOrow-HUI Book 
Company, Inc., 1^61 

BhfjM, SlUMj and N-K. Dutt. Mental Health through Education New Delhi : Vision 

Book, 1971 ^ 

Frank. R.eirman and othentEd^ ). Mental fftaHh of the Poor. London • The Free 
Prew of Uleneoe, C olHer-Macmilhn I imited, 1951 

Motion In Education. Harper and Row 

Dwethy. Xfmiat^igjeMl in Elementary Edncathn. New York - Haufihlon 
Mifflin ComVany, 1957 *orit. naugnioq 

lorranw, E. PiuUud Robert D.,Strom. tfemial Beam and Athievement. John Willey 

MdScailW, iw I junn YTiiiey 


7 . 





1* Ro,'3r*nrch 

I 

. Tradionally^ rdseardi has beaa aejcnovdedged aa an area ©f . 

f 

j^teiLX<9r&t\iaX exerclae in the ^urswlt. of estahHahlng fwdaafflitaa. 

" 4„fl 

truthd of life# It is considered to be the domain that is 

A . < \ 

Ojcctufliveiy meant'and that had been reserved lor intellectuals 
orily# Research, as such, has been virtually viewed as the 
seat of wisdom# 

Research is a thoughtfiaiy speltout, systemotically 
designed and very intelligently conducted creative activity# 

In modem tines, research has becaae a part and parcel of 

fl ' 

each and every himen engagement* Research and Developnent. (R&D) 
unit cons,tittites an Important tdng of each and every well 
established' institution, organisation and establlsjiaenrtp^tfefrtr-ir 

V ^ 'l ' 

^ 1 1*'* There prevails a JmeAeme 

^ reskrch ciiWe ln^^l^iepart^ of presmt day life# 

' 

Research leadh limovationa# Reaeartdi reaifl-ts in new 
theories and Efficiency is enhanced and quality of 

production is improved'i^on by research prognaames. ClvUisatlOB 
of the d^ In ell its jfacets is accredited to researdi of one 

kind or eff anoth^, M«»dv t 

'I 

I , 

Research Is an irv^iciitfiil learning# It Is a passion for 
learned people# A crejt^tlwe mirid finds its reel life in his 
research programme. Xq the quest of achieving an exceUence 

,a,.**-ijx.hiaan li4.®, xwoarch 1ft a mcroeniot^' movement of researdi .• 
oriented 
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It 


> 


j 


1 


H«'r«^nrch Is lll'P o nl^sion of minnlonniT like 
people to render a liinone aorvice to hmanity In th#*feBS% 

ssiBalonary like splrltf^* • 

« 

2* Researdi in Bdticatlon . ' 

Edncation hals cosa® to function as a specific 
process^progreBMi® enunciated by the societj^ that Is speclflceaiy 
meont for fscUltating the heel thy allround 6ro\fth and 
davelojfflent of children. In this parwnoklng, characteiwbulldlng 
process^ there are, many pertinoit questions vrhloh haTe been 
very sclentlfioally answered by "Whe research workers engaged 
In educational research* .It la on the basis of educational 
research findings .that a nunber of vltel theories of learning 
have been developed, methods of teaching have been arrived at 
and adequate g|Lde lines for curricULun^have been chalked out 
for Idle children of different age groi|>s» The entire system 
of pedagogy has been greot^^ly beneXitted and enriched by the 
valuable contribution made to It by research In guidance/ 
edwiation* 

Educational research has established education as a 
scientific process* This has fetched Research In Education, 
a place of fundementel Importance in the entire spectrua of 
research activity In ^e society •Research In the field of 
education is being recognised as equally ehiOlenglng and 
fascinating to the educational researchers as it is found 

I 

by researchers mgaged ln any^other discipline of knowledge. 


! 



■'Xn.l rQc<2ntlyj ror^'^rchorB In crlunnl".irn rot 


the iidld woriters in the pxnceso of educnfclen* Rerontch In. 

I 

I 

Education has been the domain of i*e80ar«h voricers thrasA'^e® 
wereynot fomd actively tnvolviMl in the process of ediicatton# 
Hoyeyeri these research voikers have produced and supplied a 

j j ^ ‘ 

good amount of constructive reseaioh resvlts to the consuaani 
/ ■ . 

\dio ar^ actually running the process of education* These out 

of thfe fli^d research vorkers in education have laid emphasis 

Upon what the teachers should teach end what not to teach|» 

how to teach and how not to teach« who shoiiLd teach and who 

shovCLd not teach* The kind of research pursued by these 


research workers is known as pure-research, fundsnental 


reseorchu normative research eoid historical research* 

The slgnlf Icsouse oi contribution made to the process 
of education by these researchers con hardly be under- 

t 

estimated by any one* Actualiy they constitute the teiia 
of builders who have bvdlt idle modem system of 


education, t as such* 


3 * Action Research ' 

( 

I 


’Action research'is focussed on the Immediate 
application, not on the 

nor upon general application* It has plac^ Its 
Mnohasls on a problSB here snd now In a local 
se?tln«# Its fiiidinga are to be evaluated In terms 
of loSS aoDlicablllty, not in terns of univers^ 
Validity* 5 ?s purpose Is tOj^lmprove schocl practices 
«+^*fche time, to Mrove those who try to 
Sorove the pmctl^s 5 to^omblne ;ttie research 
function with teacher growth In such <^ual 11lea as 
obiectlvlty, skill In research processes, ability to 
Sork harmp^oualy with others and professionaL spirit#* 

t 

4. John W* Best t Reseorch In Ed'watlon* 

/ HaH of Tj.-^dla,l9P^»p*22* 
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Action RoBcnrett ir mor*? or lorn n rocently introduced 
noYoncrrit in Rduertblon# In typo of reo^^ircb, 'to'^chors 

teadiing and sducotionbl adalntstmtors In achools and 

ar# found to be activeiJLy engaged in raseardi in 

edxKSatlon* Action resenrdi is'the reseaixii in whlch^racrtlalng 

oA 

personnel^ in the prpcess of education- arrlve^qt' systematic 
deslgna of researoh problems to be researched Into at their mm. 
levels that they thetpselves happen to face In their routine 
duties* 


Edwattonal personn^l^ (te-ichers, coxmsellore, resource 
persons# socltfl -wcxicors# hendmasters# educational aAnlnlstratore) 
who are passlonati^y oocsnltbd to^h® cause of education^ emerge 
as action researchers in tho procooa of education* 

4# Action Research, and Teachers 

a. 

Action re&eorch is thes^jetaHtWt researcli in education^ 

,^0 uj-6u>tA^ 

In- Hipr ftianse that pret^ ii W ' iniMtl y iiie need of-lt' is f^t by 
persons in action in the process of education* It Ig * fil>r 
this reason it is known as Action Research* These researchers 

f 

are taootly teacher^researchers who conduct the research and 
test tho validity of its resULts in the real teachlng-leaimlng 
situotlcma-Xhes© action researchers are supposed to have 
areal perspectives of their research problems at hand* It helpii 
th«B» fonaidate their inslfjitfvfll hypothesis of the probliBip top* 

Getting into Action Rea4aar<^# on the part of teachers 

< / 

manifests their gmsuiipe conccfm for the day-to-day problens 

that thp-f th?^ff*d.ver Ih^^ir for>i?lon. 

Th^ ri»©ef»rcti with rnltn^r^ to mdorot''Pd the probiCT, find 



'/JJL. 

i’esearcli pro;3ects melees taacjhers still morii craatiw and 

> r\ 

venturesraae In th© performance of their duties* If/hile 
Bitjotantiating the effectiveness of the process of edwsation 
os a whole^ actloivresearch poised teachers male© a noteworthy 
headway in their personal as well as in their profession^ 
growth and development» 


Teachers involved in action research ar® deemed to he 
conscientiotjs teachers® dutiful teachers who hav® an ardent 
desire to do their best in the teaching profession* Teachers 
who cherish no inkling for an^yslng their doy-to-day prohl^s 
in tt-aching may he tsken as devoid of th%tr true love for 
their teaching profession* Th^ are teachers by dint of 

their ovsi pressing craapULsions who have yet to develop iii® 
Mnuii-ed Goimnl-toent to their profession# Teachers who fe^ 
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nf, 'xo/ichf.TO .tor Action Reseordi 


Tiyj til practiGija piBpoaea^ teachew in their ovm totereat 

la i,hti Irtterijat oC 'teaching profession es snA Bh.oifl.d, hautt- 

e. 

"1 f/'f c lor potion Rcnearch in ■Education 

o- 

vl-'a 3.1 i- ai’n-ilmeii'ccd Kith /rctioB. JKosaarch^ mdertiitm by 

n'-yWy J t b'^e^^i'fios rfifiLly a research of practicri iitUlty 

e, 

■" 4 ;'! r'.".r- .’a”'', saai*i'Tig cn ©ra of rafoma^l^ to. Education® 

O, Y 

fin that is not si^ported by /ctim Research 

j. Ou^CiiHrtt 

rc'Tiii 3 to bo 'research for research sdtee without having bearings 

ir A 

the tPfiCbtoE-leomlTig strategies being follovred in the 
pxorrro of edocntion® Research in ©ducotlon beccMes menningfid 
nT>d J1 r'lfjvnllB ip6» th® provaS3.tog thouj^ts and practices of 
iho Kyrt« of oduoatlon %tien It i® essentially conducted by 
5 <-i«,,'r'ri'lce cl anroom teacher® and educational a^lnlotrotors 
nl "cIkj'OIS® 


*if^nrhf?rr> need be fa^cUltated and motivated to exOTine 
t’c?3ir clay«to«da7 pertinent questions wi'to an anelytlc^ bent 
of mind® They slioiad be mcouraged to develop an urge to 
rr^TO v^U denicncMl investigations into lii© ticklish probleos 
Eiiat t!i?y to face in their daily teaching process* 


!i!*:-,cij.er5 m'ii really active In their dxjtics when they are 
CmimJ imvo'j vfid in/ctlon <noc©orch« 


iJe ff-hoilld hav® pre-aervicc covetsm of studies on 
ction 4^seerch at the very threshold of :|eachers® joining 
e tc?nchiTig profesolm® ¥hll® in service^ toachero shovld 

have refresher cowsea ^ Action Research* ¥hii® in ssrvlc®^ 
thi^ ahoiild not b« ©v®r»l©aded with ix^utin© OLaBsroc» teaching 

bb 4 witti o'te'tr PtAp^ fJk€ijy -^oi?afL 


beodB of eclucntional iBstitutions shoiGLd instil an Impiration. 




th@ ffiost.. desiratle for 

Isfastlsn* A trw r®stardi«r shotAd 
■ ®f p®opl@ Battw* in th# px^owu 














Xn "the oclitcaoi? qT DIKTb® 























sfcttfiwits* a'tt.i'ttM© towardSt studlas may be' Influenced 


liy esuay factors* But tw ’the atstion reeearchei*^ her® h® is only 








of hia Action Researdi prolfLai as s 

' GP~STUD3BlTS^-A'E5ITl®E''3»SAHE&-®lE-m STmim » 

3){>€-i CK f?6^cio^vJ^^ O'-^ &UeM. ^TUiCX'^aio. '■&X» fOiKAci^ CK^-^ci- 
CX cAaI® \j~Pn\AO^}~ 

7e2 Hypothesis 


















not Goto out a protloi t emitting to the toc^ aTaHeM* to 
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civc-r t'TitUiKilpstt© to apply statistics tor merely glvtsig 
tHia n ntrttistic^'A traafensat^ ¥a shcild be ratloaaal 
In our ^ppr^acli® It la advised that the researche» 

nt'j rr?d c»ss research rcpcrt® tc b© conversant-with the 
rlr'hfc nr/fhcd ©£ as&ing Minilnifija. tatesipretations ©£ hla 
-ir'ln*- rm^.yviM of the data amt lead to accqpt^r 

tl'ii'j l^jothesis^ If sffiy^wlth whlc^ the researched' 

I i*?', r. I'-ijo reoear^i wrfe# 

7 m'i Px\"el:iO''l Iri^pliGatlona 

iiliccliis of research flndlni^ In a systenatic manner 
3-" 1}'}')k« the researcher should oIb© draw practical 

iji/illonviGAin th@ roscarch results of his stTidy* A record of 
|jr:*cticrl. feplIcatiOTO aefees the research study usefia to one 
raid ell who are really interested in Hi® Improvenent of 
learrilajg practices in © syatea of education® 

0® 3ui;£;eEtive StMit^ 

It is eth/iBnbl® on the port of the researcher to 
poinc con® foHoi#w'ip studios' to hi® research study® 
y % hdp hjja to pi^; the thi'cad later on as and whwi 

Ii4j I’lliis^.x liinec to ^fctcnd his cwipleted* research study* 
r»tv^f;crtiv£3 fituillea motivate the feOlow researcher to do 
nor® reacmrA work cm the research problem® Ilk© the 
OTioo mulcsi'teSJTO by ”Qie researciier camcemed* 

k 

Ac for her® w@ sug^st. sti^sli®® Ilk® the* 

Xollwlsg ones % 

1 * attitude towards stifle® and their fsmUv 







3. School organizational (SUmata and studenta 
towards their studies« 






TL/: 0 lir.G pnocrss /^!D its effictiviijess 
1 ® xoodiSng PTOcsas 


Dr .S.r .Ananci 
Reader in Education 


Xu -tiio process of ©dixjortiaris toodilng procoso occt^Aos 

n plvotrCL position* Tho procona of education lo cot in motion 

c^id Ifc Is Isept in its laoacntm by this teaching procoss itself® 

} 1 

It noy im ooitl tiiot toaclilng procoos provldoo o ootl-»fibro 
to tho entire procooo of ediscotiona 


In its popiUar pGrcoptlo% teaching procoas Invdivea 
tho procono of importing instructions to tlio Icarnero in the 
proccribod courccs of stuaico in tlio very foradl cot of 
nitoot 3 . 031 a® IXlucotional JLnstitutionCj orgonlzotloiiB ond 
ostnblinlTOonto oro Hio ecpecicUy Gctoblieho^dot^ipD vhoro 
P%n ccni;;c*niril dlaotcs for conducting tlio toocliing prococo la 
rpociflctOly provided® In tills faoJilon, teaching procoos 1 b 
corrlcd cm in o daco or with o groip of people at a time* 
liOL-revor^ todivldnds at tliair poreonaL lovde have also boeaa 
i/itneneod to aicjaa^ tv&ora to recoivo tl 30 required inotructions^ 

ludividi3iiLS,y® Xt locS ^:0 ac if toocliing precoao is an ixifoniotion 
diciacBJLnation ansi recolving proccco vsudeitalccsn on cont r act 
boBln that mtw Involve a nominal feo or on eiajborerrt nonotaiy 
trcflir.ectlon® It civeo m an Impreosion of tooching being a 
bisslncco liJtQ procoDD In ^iiich otudemta oro tdd that v/hat 
lo vrlttOT in tlioir bodwp how tlioy chovld manorlae it and 
ovcmti^illy ix^rodwo it in their e^tninatims® 


llcmovor* in ilio prooces of cdiMiotlon# to loolc ot Ito 





ploc©f tooGhia^ process coijpled with lGaniIri{j procoso 
oonstitutea the conplcto ^ri^cess of education® Teaching md 
IcMiiing ore the ti^o GscGntiotts \/hecQ.o of tho process of 
education® It io preomed that o dGstroblc ond a doairuhly 
looroing is only caused by a wgOI desigood prococs 
of teadiing ond the cstintanco of q worthuhllo toodiing ppcccss 
io q:)orrtanooijoly rifled out when it does not reoiflt ;fcs In 
a necnlnGfia. typo of iconiing* In tho procooo of education^ 
teaching and Icmiag processes ore identically twin processes 
'.iiich hove no separate ejclstancet xiiatsoover* 

TGoching process noy be vicfwed as the causative factor 
In the process of learning ond viccKVcrsa® Teaching procoss 
Involves mi In-put (invectaent) potential in Ihe proucos of 
GcDxatlon wMch accounts for the ouUput (product) in tim 
fora of looming® This yield of 1 coming out of tlio procoss 
of educaticn serves as a foed-bodts to accclrate tho process 

c 

of teaching atm further® This Cj/JlQp of cause and effect 
relationship bctvjeen tepciiing and leoming nay be constrtxxl 
as tho reed ncctionlaa of the cyniiaics of the process of 
education os such® 

Effectivftieaa 

The effcctivcaaoso of a process la effit IndGS of its 
success® It Is the yard stids of its utility md purposoftOLno? 
md for that® Uio Gffectivmeca of -toe proeaoe 
the offlcicaicy ond co^etcarwy wilh \itiidi it nmo® 
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'ZSic mmsit of lensmittG la t:Gron of its bo^'i the 
tiuality rai *:3 tliat iB -tcaciiiiiG 

piocezjo^ aeaoixca tli© effectiveness of tlio ptqcqsb of 
cilwatioa ii^Gencixi ond of its teociiinG process in 

particia.or* 

In tOGCf;inG pxtsceso® peroor^T^p held responsible 
for its eondtiot oro luioija os Instructors® cooches end 
tcochera® In nriiodc® tie iKiuolXy cell then teaeixora® in 
cnciacerinc Instivutiono thc^ oro Imoxn oo instructor ond 
to ctOlcccc end iTLlvcrltioc® tliese teachlOG pcrcontp^^ are 
desi(7iated os, lecturcrcs® reodcro and professors® ih^auicxcntdlXy 
these :U, are teachers os they nro primarily posted for 
coiiductihc toaclxlnn process at their recpoctivo places of 
IjlacCTunts® the oflicimcy ie® effectiveness of tcacnlnc: 
pTOccss ohvioizay rests ijitlx tlio xcadiero vixo teach ( molco 
cBX ii>*pwt® inveotDcmt) to affect ( on out-put® production) 
l-oinlnc ia tJxo process of edwation® 

Teechinc!; is the orconisation of loaminG® in this 
^^proceas® os o tostlnoi^ of its cffectivcsnooa® tcachinc is 
so dcsicyicd by toocfxcra tliot tJio learners roaHy slxoua.d 
tm 1*1 a to leom as stlpiaatcMl in tho tooeixinG procosa® 

/md® leoxninG is said to liovo tdeesQ place as ond \ixcn ; 

a® It QDipesats tho phencraoncm of aosimilatian. and 
odj^tatism to tho nc 3 V sot of iafomation in the intellectual 
hoxi-aon of lca»iOTi® llxo loanxers receives mdoratond and 
cospilieMi Dddittond. toforcsatlcm or^ tom ode© 

'tticdx* cBclstinG stock of Infomotioii ^ihldhi la 


aveSlohl© tixcia® 


b® The loamor laider tl^e iaflxKmcQ of toadiinc procccs 
refines hio Iiqo11:s^ attitudos^ values^ saettetsrrtOjj taipriom'tSe 
perceptions and behaviour as n uhdQ® 

Ctc£€ 

c® Tho 1 Gamer la oblo to do caaethinG Ir^^bettor 
fold or bocesuGs cnpoblo of doinc senething now to Hiq post- 
teachtos atoc;e«. 

/in affectiVG teacher nust be sixscosofta to affecting 
oforasaid thixse OTitcaaco to the teochtog prcKSGso to ecfcablidi 
its GffQctivenosa® Keeptog theso threo todt^tom of 
effioctiveneas of taachtog procosa® vo oqy axmtoQ as to \;lmt 
is required to its archltacta (toociicrs) to rodoco thoso 
ob^ectlvoo of £ffi GffGctivQ teaching process* 

3<» Detcrainonts of Zffoctlvcrieso 

Teacher effcctivonoos detemtoes the effectiveness^ 
of teadiing off process* In tills conteoct, teacher effoctivenoso 
aoy be rihalysecl from liis : 

3®1 Qualifications 
3*2 Import \/ith otudraits 
3*3 PemonoLity 

3#^ »Tcb**aatiofaction 

3*1 Qtteilifidatiemo 

A teacher is prtooriiy on instructor xiio toporta inotrwjtionQ 
on a particdar stodect or discipline of knmaedL®* /nd for toot 
he Is opoctod to be a of knmsilssdce esnd wiedoa* Ke choiHd 
be a wsaj^infoxmod persem to his fidLd of ttechiag* He la 

tovoivod to m totdlldcrtuoa. exorcise of tcachtog. For hto 
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riucGCiTEi oud Tor Hio or^ccti-vcaiGCQ o£ 'tcoc^iriG proccso Jii 
^;llch he In involved ttso tGodior is acted to bo 
r.hovG vivccirtiu^ lii£dlll£;cnt pcrcon® 


Cray o Xeiiificd pcrnon con bo rdlied i^on to provide 
his ctx.petc3it Icndcrolilp in tiio prooeos learning for iiln 
Icamcra* Coachcav: In toaching procoofl chodld reocombly 
bo hi.jay siU'iLli'iea In thcaooLvoo v/lio aro osqjGctcd to help- 
their Gti:dcnto ttdiiavo laudoblo ocodcsulc qualificotiona® 

■They choild be brilliant ocholars in -feeir reopectivo 
siiJdecto of teaciilng® They ciioUld lioep thencdlvoa obreaai^ 
of tiio latest clevdcinc^te tdeing place in their^irGoa of 
apccicilisotlon# As a uiicao* thcjy choild bo JoeJs; of call trodeo 
Ccllsci|>linco of la»\aGdco) birt esomrtlally they nust bo 
r.aoMcro of otlcast ojio of tlio teaching s\ib;3ects of tliclr 
o;m dioico® 


.'•long vitti Gcnoral and specific academic qualification^ 
for being in the profecaion of tcodiing* teadierjca ^ areaL 
piofcsalomil. \?D%ieer3 ehodld also be diS.y professionally 
trained for the purpose* Gfaieral and acadoaic qualificDtions 
tiiaa essential stock of onterlal to vroiic \^iiiit 
profess ioi;aI qm^ificatiems ‘k * teach’ thm on to hov/ to 
tcacti and caondiart tlimoelVGO offcKrtlvcXy in tho teadilng: 
proceco® 

,‘xadcnic<^y md professionally qualilled teachora 
qiicii^ -ttKsmdlvtti to oedt or dXaSm oa entry into the toadbing 
process# They ora OTnaldercd to b@ prot^ecsttv® effoctivo 
tcadiexa In the teocMng professlcsa* Inviting caad retaining 

tcf^iing, perswaot^s in the te&MjXB 
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procGsa ci-vca a GPOd start towards tho mdtiag of cn 
cXfectivo proQGSS of education of our times^ 

3&Z Person^ equation with studonta 

iGochinc procGQO cooentlally invcCLvca maivtOKaon 
intoroction on intoroetton bGt\^ 0 C 2 i teachers and tou^hto 
is the wodus openidi of the process of teaching# It is dico 
said to h® the process of huaaa intcractiona In this teadicaw 
tauiiit iiite3::*actioxif teacher a senior partner by virtue of 
his ofiCfl qv^ificatlons® experionces and plocemesat in. th© 
cdixotlond Ij^rtitution® He is expected to tdee a load 
to establish q hot line within hinscaf c®d bla studmta® 

They should loovo a porfoct nutuol ii confidence and trust in 
each other® A fibre of cordiality and a woro hixiasi touch 
shoxfid eatahllch a foxniddble Xiifc bGt\i«»Qn teachers and touchto* 
Ihc^ choULd f et^ lUce aeatims eadi other^ llstcaninc to each 
other and j^cdilns to osio another® Teachers jsid tauchts ohoiftd 
bind thGnsGlves in cpiritUGa. bonds® This vUl noko the tads of 
teachln/s cn the part of teodiOTSs recDily on effective one which 
will psodwQ toe desiitdAe .reatilts to be evdluotod to toe 
leoxnlns of otii^rota® 

Personfa rtaattonshlps between teachers mi tauc^rta# 
etiaidate the tw^hers to teach at their best and toi^ir® too 
otuclCTts to benefit thcmoelvso to to© acsxiffliffi 
lovea® It ia cail^ to to© batoground of person©! hmaa 
an effectiw teochtog process con be vist^ised# 

Teachers sr© ess«Jtia!ly totdU.ecti«a. pormaw but for 
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tlio offoetlvoaeaB ol tca<Ailng proceno® tfotsy oro ^iso neodod 

to te prliaorfiy hiGiwi toy notw©® dioxflLd# 
sttcceed in oomtog 'too lovo end ixfloctloii^ r’G^ect ond 
odOKstiOT frODi toeir critKlatrto to thojTsdlveo teoch 

cffcctlv^y* imd for toot tiw shotUd bo iinbloBed in 
taspiOTOTts# free £raa Icind of prQ;3uKilca towards students 
nnd troot toc» os raost loviitoil© Indlviduols witooufc ndJing azjy 
cort of diflorlnlnotlcsi mong to® studonts^ 


Teatoor^s quAlficsticms his style of estobXAshing 
rr^port vito his <to accomt for ocnQ inportont 

doacats of Ills sxc^oGlta peroemolAty® But stilly PerooonHity 
otondo for ocnetliing Dom Hicm this* A ollcsit Inpoct® on isasccn 
pcmetratlag infliMM:® and S a far:^« 2 gf@felb^ bearing that o 
tcmchcr leaves tm his otudOTts* it As sttrlbutod to too 
chrtem of Ms pes^ndl^® 

A teachGi* to bo flm in his effoctlvenocs® mist be a 
nm of diaracrtcsr tolcli tooild bo toSsm for Granted os c^xnro 
boordJJ© chodd herro a dcon slat© of poraonol record of his 
perasnd as vdl m of offlciml/profQosinnsl life* He nusrfc bo 



A tGodior dioiiLd bo able to pn>^Bct hlo pcrcoiiali'^ 
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so 

‘I ■'‘fi "STK'sjy Tocicinoitl tO rcfl.loll ® 

£02M'^rteing tor^lmg pmcooB ocj m effective tondilBc 

prricurr’ 

F2«£onriloBrl to^mH-von in the fom of ri» ad^^xaat© 

ti!X’:t<tg LuXXlclcnt prasotiondl opportmitioc® oonE-r-nlA 
1-1)“;:inp s.ynfl!t.lOT*i eBel o toorcntl© oot vp In ©diKSotioneil 
*Kt’.ltT,U^n prj counted oc foctoro i^iicln really matter 
ft;rx'*lr.niliti£^ o :i,ov« for the tooching profooolon In th© minds 
r.X t’rx'hf-r:;* ; Urj aijoy 0 S’onpoctfiil otntus in tho oocioty 
ly vii or their bo 3 ng toachorog boorrto tp their moral© for 
t.i nch^.rig rjjict ericctivcay# Thono Ulintmted factor© foimid 
^ifinfcJnc Jsi tonching pitsfeoalon do aclverody effect tho montd 
licalHi ©r tOMChor© ondl thereby tiioir effoctlvcanoso ceto o never© 
r-et bridj that; rry rooiHt la tciHinc ipon th© offectivonoco of 
th? ten’^hlng pnocona st an nucli® 

In t’.'nehciWp tlioao four foctor© hnv© to caslot In vniaon 

to er»rf>le tiicn to teach effectively and n rendor tlio tonchlng 
procaca no r^ti effoctlv© toncliing prococG® 

hw I'.ffccfclvcfnen© ©f the proceno of CducDtlow 

An offcctlvo p«©oiirility of tlio toachor in nil It© foccsto 
iiytcii'jtiieo Mo offectivmooo ® A comcCtldatod ond tho cccabinod 
efiroctlvetoes of gU teochora ilotGrmlnoci tho effectIvonona of 
tp.m:h.tr<z piticeso® Thlo doccribos tho fmetioning of n formal 
tciicliinc prsccra corrlod cm In formal oot of oituationo® 

A iiGfaroik of tho pmcooa of ©dwsotlon Indcdo® a formail 

V 

l;eisclilfie piooosa os dlaoieaod obov© and the wlde-opon Informeil 
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Cidwationca. prococs provotttoe in tlio society® 

I 

Cocloty is o iy^oat tooclior for HiQ looniors® 3iio incliules 
the iciilty pottOKi ol otucKsits® ?££3ily osid socicrly sH-)plfc:t®t 
■tjo ofiorto Q± toociicrs in the fomc^ set of toaciiinc px^ceso* 
acOi, tiie raacstolilo top act of these tostitutitcm on ilio 
aLIr-OTSicl clevQlopiaeat of loomers acts as a siiatlG impetltouirb 
iu tlio crZcrlatioii of effectiveness of teaclilnc process lying 
on to fonaol cdirtotional tostitutionc® Rather it Day to cnid 
that society in its cultwG of socic^s «econcalc and 

politic^?. pract.1.ccs»f:jctivltlofl oust ha¥0 a fomitoblo I'.caLttiy 
Mnenoe m tho iQomixm of leomors® 

Idwanlonoi Inatitutionn connot diift the recponslbUloy 
on docioty for tlieir poor rosiiLta of their tcacnin^j process 
or for tlie runninc of dB Incffectivo toochinc process® 
Etocationca toistittuioiia hove to bo off active to tho civm 
situotiom prevailtos to the ccciaty» ThQOO ehoULd caso 
bo effeettoe to coiaiteracrttos too evil effects of (society ca 







'‘Zi.'i/j tcndiJjii; pi«cesso3 xiiida oeeomt for tho offoctlvonejM, 

rl ''-‘i lA-or.cr'C" os a ¥ 1101 ©® 

,T-« /■.'ir.w'.s.icufc n£ I^fcsfclveaess 


1 r^^\'iuT:^ r^cCn por?rlbile m ■&© port of Xearaoi^ by Hie 
, ./j - rJrr; 3 a Biiv^Jaticsi 1 ±i© effecrtlvone^sj 

;' ‘ij fixer".! 05 viM. os liiQ effectlvoaesB of tlio proct^ 
r rt! n t.lwl.in Acneomesft of tho effoctivenesfi of 


4- e.'.. J -i.£j ^3 .i4i5 \’irtui^y Itia osseoCTCTt of tho process 

z*r itecClf# It is a vesy tidd.ish tQ£^ to arrlvo ot 


"I'5 r't . > t-- 


Aixeoyera it lice bcea ottospted In wqjrs • Micro 
r^'fcer,'."''Xt;”; riiil r.r'.ero neoowaacat®- 


3 ti fJerc- i-Mirelir'afr.Tfe of tho offoctivonecs of tGLcchirq; 

Day woititm thxw of its types viilch or© popoO.orfi.y’ 

l"jK>‘.”n ro s 

I® Pro««Gw£3s effootivoiesa 
II® rmet^ effGctivsKiss 
IXI^j Protlixrt cfXoctlvoM^ 



It .ki I'caiCTctl Itet liiQ qisdlty of tcochers evolisitoB 
the of ctootioa its effoctivaaejjs® Sho quolity 

tenehcra evaHiatC’d for ^oir qpsaificatloais and pcrsondlily 

£:iYC5 ra o rdl,l»mo oeastTO of -^Gir probobX© cffeotlvcsiess 

$i\ ihs 'to-n^iSjs.g process# cospestent ©iid laaa of 

d'la.Focfcss^i^ists^ tto© ctffoctivesi^^ of toochins proo^s B j 


r 
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‘"f .'licntJon oiKl COT litouiit of tondioro for tliG tfaidiini: 

ovoluJitca their potcatldl clfectiYOiocs In tcodiinG 
catlufled teachero Dointoiiic o hir|i 
r>ovr) 3 .a iphta.cllii£ tlio hlf^ otoiulardB of liehavioia* 

reives va a relitiUti and valid evaltatiw of their offcotivenoco 
’T-i Iho ptoccaa cf edixatioiia IhiB ncoDuraacrit io lasoi?ii os 
*”"£>n"';o offcotli/crx*: 3 S of tho tcodiine 


\ firf t'f 




I".! r^“cc:cr<r:-offcctiVGROJ^ of tsoebing proccco® terxhers 
nil! oh.'OT’Vfii in actim® Sipesviaox^ noy rate tliaa for 

VifKir •'cofcbliiQ^ GZiiCcnts tharxeaxfco sii^ also provide o triJotiKsrtl:^ 
,t-for.2atle:i oi'oxxt: 1 .ho qrxlity of teachers* teaciilnc in tlio 
•/ir/'ixi'o Irto ccohJrxd ratines of cx:^crvlsors and otuduste 
r'Cf‘, radit f5 fjrlr £.ioJXifc of accuraqjr In the ovdlnation of tho 
effooti v'JiiG’r:^ O'Z t**QChiti2 process* Xn tills notiiod^ Gctlicds of 

lJo3n[^ f i'iC'iitcj*! hy tocchurSf tliolr otKscess in notivotrfinfj 
the s'rj'iuitn ho attentive end roeponsivo to tiiolr tcocliinc^ 
hi'e-Ciiir!! ® riJp3.icat'lcjii of teediisis dxiHo dcilXfiSiy In tiiclx 
tend tiidr c^zmoiKl over tho contents of toQc»iliiG orn 
Mic niun plei-]:o of Icdiinc at tho effoctivencoo of t:0C±ilns 


prsceen'i 


In prt>safj3 w^natlaa of tho offectiwiCTS of tcadilnc 
PTOCC009 it la infci^ arm their pwsanality on s«di toit 
in proccss^CTrli^tlon, the offectivenoi* of teodiins process 
is m/almtcd at tlic q.20t i-iicn tlio tcachcars ore in c^tism in 
tiielr temiitos# It oCda to Ac rdHobUltr md vAidXt^ of tho 
ireastTO^cat of effccUvcmas of teaching proce^ <»cham* 
clsosx«?^ tooddao*"lesiWilng <aiaat® 0 »erated to 
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:¥iluotoo *8 iq pTOcess-oifectivanees of 


piccuns* 


? 2 T’ 4 li:r.«: efr’''xtlvcaicH 3 J 


of process cAraLiiaffcco its pTO<li»t 


;j ^ < *'l„> -» *» 1 i ; U (- ^ 


:Lq rcsiits of tho teaching proceso in liia fom 


:r: '-'^o -oifC'^rao of teadilag process ore cv£S.i;iltQ?a 
f' i v 'rl' -^' 1 ''^’; ";cc':a 5 porloyoasco teots and personality tests 
iir^'iJVh^C' iu'i r:i ;;ti!:ont3« Sid dlffertmce bet^TOon the pro^tosclxlng 
r'^< |jf/:tr.i’eae::ii3g scores na«is by lesroem noaciireo the product 
0 '’'''!:cl;i'V':rn’nr 5 of toacliins proocoa© 

Jti 0!,cs^^c\f:’cctl74'ncsi3 of tcoching pn>ceso@ for oOl 
prvc'ilcal. ;>i:njOp'?r'Sy ';o crabine the osceamcjnt of ppi>GGgo@ 


ri /->f 


'd r'^vi piTr.:-^ct type of ofXeetlveneoii end orrivo ot a nert' 


rynow? yf tliG effecti-vcncM of teaclilag process« 


It lYst be reiy exactly poasiblQ to assess tlio 
eflectivoiLOS of tcndiiag process in its c^ecilute discrete 
tease® Iim;c'.TCTg cocdior^s personcaity^ their mosteiy over 
tJirlv rciT^^^Llva dt-xiplincfs of 2:no;'acdg03 tlioir styles of 

!;l.i:dcntsu tiioir profcsclonat cor^otmey to 
toa<*h arc r.‘cc3o of thtj o»d todleatow of -tos effectiveness of 
ti/art-fa,:; proc'^rt# ^tislesta being bsiefitlu:^ ia -yie process of 
tDctliifi" 5ii teiEs of tiieir oo^yiitlvo as uda os offectlvo 
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in 

Toadilns is escaatiaHy on eteatloniflL procc::^ 

It is 0 necsDiS tousrds the ochlGi?0aimt of the ends of the pi 
o£ cducotios as such* Its oXfc^iVQWssQ dOfteioMes tlio 
offootivcsioKO of tlio qystoa, of edmeticm cjc a ^olo® 


Uio offc-ctlvffliocs of tooching psoceos end tlierday of ti:G 
effct5tiv®onfi of tho proc^^s of ochuatioii in itacilf® Tooch 
offcctivenGSO Is dahonnSnod loy tlieir ocatoio-profesoicmotl 


^oadiins professitm as m/ardtog cffld clijsdlcfislng ono 
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^ 0 c’*/O ^ 


'^r„r, noltra r.Xfectiw ond Inoffectivo 

alhl j Ja (;h’:i:iil u Ccopaff/s 1970® 


'.!•;', ;‘.r -? .J;ll'.a .Itoa ; Contcopos^iy neccisrcli 
:!a‘>;‘ ’i./x’Jl'^C'.^j, He; York i Holt II’ 


o; 


rt 
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* j ' ' '^ I,*''' jj( * 
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n 
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10 4 a,jr'''A I'.J?cin.i ^,io *liii<.»*i • iki^ t Pcycholo[y of Teaditou 
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.'/; *: .aT'u :knraotcrd.Gtia of HffcctiTO iGcrchors^ 


.ii* 


1 , I 


193 ^ 


I •" r iF^ ^ I ■) t ■ 


^ I 0 


-'Mnctrristto^ of Yeadicrs# 


Hr/*Aln>7;i ')^.w : Aiariccm Counca of ildwatiimi 19fi)« 


/ 


a *, 1 


A%n.e: .nw^c.? 



r’ 'j^ 


JrIf ,n'il ch'v r 


f?r. 1'. D-’r, 

1 L';n’'ll '■ ''£ Tfirti, 

Tliuh tri'-,..r-ir 


imdcl'; C‘f clacT’-if icati'^n of nb jcct ivf.*s hac 

c mvinclri'j •'if t.hcr;>^ in ircr-nk y-nr.t hac bc'cn 


A nunbar 

. 1 ri 1 CT'.lof r/U '' L> 

1 :n an'’ hi', r- .. . .. ... „„ . _ , _ 

'c " ’'ari 1 Inn"# the cortn It Ivr jsjn,. in* hiiv "‘fiCcctivc fomain, 
a' the : ayoh )n • t' 11 Mi'.iiinin® The coynit ivi • flcvfl- the ohjcc- 


■ TK’ 1J ’ > e I ^ J j 
le 

'”^^{*5^ T’C 1 


» 4 »' < *. k'J -iUk *1 I ^ ’Jl, » ^ , .— . . _ _ . . 

1 of e-lUfAbional I'-hjectiveK d».v< 1'•ptil by lAmirtfriin 
'ch -innocj 't-cs in 195'*', "-^hc iS ic ,it h >n ‘jcharicj 


'll; o r''r.'‘’ll ‘i r f rr^-jinit, I'>0 of Icno'-Jlcil^o 'n 1 .loiiTietih 

intel' (hnjril nbjcckivcc; air! sltill;;* 'ih., .'ifff ctive 'lf',rii’’in iiiclu'ict 
nch i In'll fa i.e uiLesroatr .Tttii txrlt.-/■.-..■.i-if .rt. 'd-.O 
-in'' ■" >r ' J '!'■ '^1. ■ r 1, i- r ki 


jo hf' 


.'n* rcantion.^* voluer>, ay;-refciat Ion 
}jt arh. the p lych'in.-t' i* '''''min r .ncertia fiaelf vjitii 
T.l' i-j.i o.ii skill.*:® I'hia x’nrt Icnlar raixa* ah 11 li.rcu.'^s 

( bji chv'i a c''Jfjnitivc ■V'riain® 

'Hif f irst- rash! i-ati 'H to c'.ipc ont .f the ,]j:"nip ^vetklinj 
•’Hh v'a,': ant itlrfl "T’X' 'n'rr.y '■'i C 'ucti't.ional OhjeCtiv* s lianl 

rv'!-.-X ? i':or,n Liiixc ry-.ur’ln". It i.: in thin t-nbllcation that t-hc connl- 
f.ivf '!( jaain that tlv cofinitivo domain Ic 'Icscrlbe-l ar.1 liT/el''3 v/ithln 
it In I'let.ciLl® 

Tho cn'-,nj.tlvo 'V'linin i.: int;> r.l:: major in/'.ls. 

' 3 ’’h ':7 aiv }ai< ooir'iir* IncJi.oion* a] i; 1 lent ion* analyf:3ir>* r.ynt.hcsir?* 

.-nh’* evalnnti'inc Let -us hloovir each In v!>'tnil. 

The first ■•in''! hr’/o.-jt level or o'finitIve 
At'^t.y.ir level the stTjh.nt i.'j exr»'C’'a'!l ncroly 
rfC’-'ll inl'ino .1 c i':)n,phc oi' nhe hac be*.. c:tV''ioe'*l to or to tee''''}niwc 
m, ^on T'rc.'.entc/h. ^hc nr-in nlcill c-raphasiscl by c^bjectiveo written at 
this iCTcl in flJLnplu ran.-mlicrcblr® 


Fnriulcdyc 

■i.'Moin l:'’"i:no aLelo*: 


I'tcoinplc 


C'* nirh- 


1) Draiv; the 3 nar> of Ir.liri E * s itc the .lamc oC three 
states* ivcst I;-ft gal* Orissa* 3ihar« 

2) 1 ven a list of 10 

n-rnfo oP foin-us inatricmatic inns. 


.nr, a 'll 


tr )inprchenrooa ''V nzi'‘C'rstan'’ingi. 


1 iiat it is thiO' level that is nt'' 
r.loom Incln-lef; 3 kinds of intellectual 
</r'l o Tlv ' i; i fst o,f’ th*;Ge' in trani’l I'-j.on* 


The- second level of the cognitive d-main 

X!’ i«“ th.' VicV? ‘-E nuany educators 
- lajhas .IfU'd in today';: soh-ols* 


1; i 1 i r 


in the c”I'lpreheasicn 


th* .-sbillty t*' r.iakc a nne- 


■ wr ne 


. j- rT,,rn nr- 1 an'fuao'C' tj' another® The recoil 1 

InC..*T...-t-g gxv.n .--U r~Uc- 

■ ■■ info mat i'’ns presento-. 


tiono based on 


Eucample % 1) 

2 ) 

3) 


Given a tuathematical formula* restate It orally 
in sentence foxw eCf that the rcstatciTicnt Is 

ranthrmOt icCill Y COrrCCt® ^ ^ * 

coinj arc tJie ertucatlvaal ■phllosofiiy o£ Cant.hl 

civSnh g„l.h =t>;..-nc p... b-a. 

At live yc«;. ■ • _■ 

gubsomjent v..ar ir ent. 

graph‘we c^ntlnuo^ 


.1/2 



: ' j'\.l ''C c rjnjtivf- ■’''nin In is 

I 'r ■ ’ ■>. 'i‘ i-'31y tht. net of ylying r.nmc f)bC'~ 
f. vLthnuL promoting* Dlnom d(„n~ 

r. . t n ‘•j. IwrJvS f'£ comprohc'nsion nnd apol i~. 

'! * 1 i . ‘f comprehc nr ion nhowr, that the student 

i' ii it' 155' is rp'ce Lf ieda A dononstration of 
‘ . ’iVi me it correctly, given an art'rox^riato 
ii . h .f . nlnti n is specified® It is -useful to 
'oi j. r't'lTi i hi'i *i principle or rule at the compro- 
n -".h.'; Lii* principle or rule in a practical 

"■ ri * h>. 'rri..nDi^m nf a rmm ani the cost of paint, 
v.M.i. t ini uritc down tow much paint v/ill be 
’■1 1 ’ \sh P It 17 111 cost ? 

>*]»':. reud(3its should be able to brcab 

d’. 7nu t Itjnents or internal organisational pri- 
? •’,'iti. nnlitp among those clCTOOnts or principles 
t. t.7''•n s-"/iral "Wholes"® Analysis, in its 

JM| rlmiJ 'ritlos an.l differences between things 

' >r .0 f{'rie«:j ^.r ^^oil samples sort than into 
* t r« < cat' j 7rieCft 

<• . n .series of imecisc instructional objec- 
cd sr -jvt nil worrls in each objective that 
r« ?'vp' rf’uous in terms '■'f observable behaviour, 

■ n at d-ijic, "r mininm acceiitable standards® 

■ . fi' IP" *-hi creation of s'-'inething new form 

. o 'f principles a The levels of cognitive 
, 'a’ ‘ hi', canulative aspect becomes evident v»hcn 

»'_cte, Lru. the htiov'ltylgc and shills proviously 
i' i. iU o un'.quo (at least to th>. student)® 

5 ipivc mastered mntcrial in the area'^it 

i' L 'te »tJ ’r she con be successful at the synthc- 


oax-'rorriatc data concerning school drop«outs, 
*■- ' 'idi out a Viyx'ochesis that v7ould 

' ' ' t-po i ut'-rs given rind that ould be tested 

1 'fir. ’ 1 ‘,’b 

*b ’ ' . r 1 h" dieiit Iev» 1 )t the' rngnitivo 

J'S-’- laii itiwans ih>' £■ xrn''t'Jen ol judgement £e 
e i> ^1, " 1 . irunt by r'^f'Tcnc-' to facts, c.‘v.rirTiplcs, 
'.'lb!''. Ivu, then, mean.-: considerably more than 
' ’ ‘ ^tiiaii that* ThfC julgcment must be 

' ■ I ^ ' ru ia® 


: ive tree iso instructional objectives for a 
"Ohetical learning situation, judge vrhich one 
ul . h, rt anl support the ctoico by stating at 
o'd Tisr*-!' rr'm-mr. for 1t« 


• p/ 3 
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ir teachers have a rational and a \r^rXa})lc ebssiftea** 

'm' fnc tij'k'i nbirctivo, they con Icibcl uach of their objec- 
th’*" vii'ii -lU O'Tr’ri’iatt Iwcb Since the objectives are Icvd/eiradc 
:,u^:ifLC aivl starting' Rdnt of inGtrnction for teachers should define 
I'hp ni 1 nnTiate obi’cctives from cognitive demoin for bettor iostrucA 
‘ kiLil I'rocdrK 


, f* 
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TTC/REC/92 


f. FDUCAT TDM/vL OBJECTIVES 


Dr. r. Das, 

Regional Collogc of Edn,, 
Bhubaneswar 

i"; fj"'nct,'-'tualisc'cX as a socruential process which 
5 r,>; I-*-r. i i’j-, -,r:iintic>l steps; namely, defining the goals or objec- 

* Iv’.r., eh"'" 'in*' content, dcciilng on methods' of Instruction the ins- 

* ju it arrl measuring or evaluating the results. If the 

f. ri'.'h :.r, r i: t ■< n iV' '■a^finite purpose & direction definition of goals 
i f *v.dtr<ting enmes last. To try to teach and evaluate 

''/jt-J.ivP trjnL'i' ■•bjf.ctlvcs Ir* like starting out a journey without 
hn-r.,iu , la ">ie It may be pleasant to wander around for a while, 

but: i'z i;j 'c-u’ilful tliat any sort of progress can be made without some 

* Irf c. I'>n« I ■ jfc, it is argued that education and objectives need 

to Y‘' cXuorly si .-.olf td for at least five reasons^, 

.'i3 t'ley provide goals towards which the curriculum. is aimed; 

1) they ficllltatc the srlcction and organisation of cont ent s 

c) t!;cy prf^vldt. the d irection for choosing the app ro pri ate 
rurUiXi tcachingr " " . .. 

'l) f tc 11 itutc to evaluate the outcomes of curriculom & 

instruct b'!!? 

e) thfy pa vide suitiiblo re med ial measures, 

Ht ncf , a g-i. d teacher formulates h'is objectives, chooses 
>u'11/'.-'n ' mattjrl tli In aec',riance with his objectives, employes these 
;i". t h h. h itr riulJi end urcc measurement to determine how well or to 
’ I-i »i bgrtf the f'lj p c't Kh.s have been attaine.*d, Ih a sense everything 
ic ict'-iTiulned by tne objectiv<'S, 

Tt o '<7 no that some teachers will not consciously formu- 
l-.-te t'ny lab }cct:l’'.'o <'0 all, but will simply teach by the booh”, Never- 
ehwlfss, every tcaclicr worhe towarris some objectives, even it is only 
to oefc through the tort took by the end of the session. Whatever the 
i-ib; rlivro on i t,^'< n ittr r how thry arc formulated or thought of, they 
’ ■-nr t-f t irt,*, an '"ra.^sd h‘l step or part of teaching, 

II.-'j, “Objective: ,is an Intent communicated 

by , r:t .irnoi it. d propAsed ch.angc in a learner - a statement 

wh tt f-h', If Milt ! in to i)( ilfcc vjhen he has successCully e^mplctcd a 
l< 't'Aln^ Mb'*-rh nee, ti I?, a description of a pattern of be^haviour 
Cl'> if otn imn ) n-.'. v^-uit tbo learner to be able to demonstrate. The state- 
mt'r.i f't ' !> pet iv'-c >d h prtHtr.imme must denote measurable attributes ' 
nLn'.'.'ivble in th‘- v'ngr-'sinr.i nr otherwise it is irr^ssible to determine 
u'hfthcr or n't tf' i i'<'’granne Is meeting the objectives”. 

Therefore, ever/ teacher should have dear rpals or 
"bjective; thilch will .give* direction & purpose of his work. It is 
fnu’illy ixiipMlant that these objectives be stated clearly & explicitly 
no* tint ifeaning €t implications arc clear and well understood. 

In recent years, a ntrober of cducatr'i«KJ have developed 
w.'delr, of Instruction that consists of i^ur. j^slc^plcinciits i (1) Pre« 
{:a cat ion o£ pitcise instructional objcc'CiVVs;* T2)’~Preaosc¥merrt: of 
etudentn to dcteiwIno their objective relative tn the objectives; (3) 
rnstructional «ct:lvltli,3 to ensure? achicvaftcwt of the objectives and 
(4) evaluate to dutormlfif> \?h( fch* r stAKtuntn ntc aide achieve the 

object ivr;B« *• 



1 


~ 2 - 


’llir.H I.r'-i'-lf: ->f: instructlnn arc 'Tivt.n belov/ banc-d upon 
t’T. L.nf'rnGnts® 

If objectives arc not 


£3' i.cif-LCO' 
tion rjf 
Objectives j 



Tf 'joals arc achdc’/ei, auo'nent 
A - reference 'Qislructlfinal Morlel of ropham & Baker, 



Feedback loop 


llc'icl-? A general mo'lcl of instruct Ian, of Kibl^'r, Barker & Ililos. 
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■ I) ■: '''li, I'nivrrsJty, Benjamin 

' B ■; *.--1 th: intcr-^rc-lationrihip of otojcctlvcs# 
,) r,.i . v.-ilii-ition which arc in separable® 


nh j.-.ct ivc'S 
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ar. ■* b 


)V< its .tT w>-i-i''■nal morUls an'l intc'r- 

, r B o/alc'it Icn, it is quite evident. 
It » ill Lnt •'•{ Lnstruction® Ta ivcty cem- 
, ' " ; 1, fsyihf'I'ojicnl, rraciical, and 
a; . ).,a iir’et 1 r talain into acoumt when 


:• th’ir.'- Iver® Tbts is no s tni'ilo task 


irc'har m'j c'TnpilatJi'''nr. of objectives and 


" 'i a -"Ijic, but typical kinds of questions teachers 

ii' ♦ . ' • ' . - , - . r 1 ' ■ V hr dn to f' cup on thoir objc'ctivcs, 

! *1 '.hi ' ’ f, 1 1 {' <;t‘V-a “ira i:t in satlsfylmj r.fci-idenfcs noeda / 
) t 1 ' 1.' ;a11 a'n At^■'iin tiic olijectives *? 

■ ti « ' ■ i h,t*< Via 'Wort.ay r,f .atta i runt -nt 7 

■ ' t 'id' i'r> r. 1< -''d to a ccries of inori.a*iini'ily more 

tif I > j ’ 'Ct h j, 't I"' < :; ? 

Id d'' 'i'o ft j. rj, I VC n c 'nirafcHilf.' v/itb tVic (•'Vi.r all yinls of 

Ml . • ' 1 Y ■"lo!r, q 7 

a) <a . '*■ • h actives rt hvanh f. reflective of social and 

o' \ oral r> "d it les 1 

V’,' ho. M; :;i cess-aiY hvirv^'inir rhysical anl flnancieil rcsojurccs 

i'/.-, i-loMv 1 

k) ; o,, 1 h ' for 'bjectlvcs been considered from sources 

‘ ■ 'b . io’.h nt ■; in 1 j'-trentc 7 

'do.:, t,. •-■v-’ Li is evident th':it stating of precise 

"u "t r "jt i'A! d oh S' d p/C'f ic. a tlyjU'jht provokiny ani tlmr^consuning 
t'dkj, b'jf ahioi ''Vs r/ "fher oirt of the instructional process tle|ien3s 
"iru'dly < • h-Jective they qre all Ifisportant# 2S the objective® 

ar*' d' ’C tJ,'3 i-'ot of tftc inatcuetlenal proce-sa is likely to bo jxtor 
rli 'q hnt' ;iivdl suttatif'd, incltKrle an observable 


a « ® s • P'/'-l 



r.3 


nn ^ 1 arc iir'^acurnblc, then the instructional vrcfcescs ic ronr-c 

l-(i ]m crr>i"‘'llY chrrjn^j anO soun'-I* 


tSr- **->* 
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^ I'X 1 Ivc Evaluation 

Dr. r. Das, 

Pcgionnl College of Edn,, 
Bhub oner, war 


t " '• ’ tfjr, ■ ■€ e'vnlr-.ntion floor not adequately i 

i ' : ' ' * I -I' 'iW/'i-’j .Micnr, f.f tiif: nt'jflents. From the existing 

1 I ! , 11! t in te'TT.i < KtK r if nco, it Is not difficult to 

^ i j r r.h Tt "Centlngs 'which need to be pmgerly 

' * ‘. Ill ' . f' 1 t, ,1 o^roie- taking "yp any plan of evaluation 

’■i I ■' ; , [: » h'i'i 'nay -.v"f fon list out these as under s 

. I '■ ■' , * n.eiiu-'i I>n is restricted to examination rather 

t ■ ' ) ' ^ -/i c'lni I oheiisive concept of eivaluation. 

" 0 js c‘'n..tdfTcd as end of the courso/scssion 
i,‘tiv, li.'n ac an integral Xiart of teaching-learning 

r nr , 

h T.v.'pnt O-o i*, considered as an act of measurement of 
• fu'h’ut-r * Ifa^-ninq rather tyan a rocans for lmprf 5 veincait 
‘ n i hr f r 1 » rrn lng« 

i. hv'lu-it Lni r.ol IVif i».s .ore limited to scholastic aspect 
riV; T n.rt; t : ?1 go'wth of the child, 

i 1'. 1* tf.-hnhn.Ks is 1 imitol to vjrittcn examina- 

" !rn- ly, 

t I'ldv 1.1' .’ritt'.n « xaiainaL ons is questtonablc from the 
f.f nr f'f V if.v; of vtll'Mty and x'oaliabil ity, 

7« )o:*i y,. .,er if .v-iluitfin is still n dream of the future, 

'u ' 'iPi 1 v .gion as a 1 eedback has yet to bc'corno a 
' - .<7 f'O isr.in'ving Dt\tients ' learning, 

*• ' Ill'll r. 't, netrer conceptualised as objectivc-basod, 

continuous, cooperative and dynamic process, 

g 1' iii'-.y ' 1 '’ in my more glaring sbortcomings of the exist- 

j , ' yir-n '■ f • d . at I'Tn, What is realyy worth stating is the cause of 

'll t Pi n T i, c lunt n-.'iy lie vrith the teachers )r the educational 

, ' t r T' ir '!■;!' i il, Vh‘i'f f.-JTCJ, there' is an. imporativo need to make erva- 

1 ’ d‘ * a m iu'' ■•ri,] .-.jt, ,.f total teaching-learning process and to 

I la ' ' I I ' ■ ' 1' i’a , .11'’ Cl rn'i rehenslve by taking care <">f all the 

* ' 'hi-ic .,i,d Of, ^ aifectiV',' arid pnyohomoter) for nil i-ound dcvc- 

"Xt". t 1/ i.'-ifh r. diolasttc and non-scdiolastlc areas. In 
' ' ' i '■ . ' 1,1 no-I t . f cvalvcition ein ho ficv. ifjred. 

1 ' eo» ' ’ * • ’V lo.a I.It} - Ui'-. f:r..nt:rp{- --'i tvnlU'itlon should 
' *' ■ ’ M' ' ' * ' :f 1 a.-tfii Ln,d;i tn or mere measurunent# 

o ’!■; ' eo, 1 .'Lli'afil •vnl’Titinxi is the quantitative and quall- 

' ' " ' ' ' ' '' ' r, ' t >. ■ .vri'dl gr"-vxt.h and progress of puxjils to\?ards 
'“’O’ V "lie s j;i tij, ctirricultm arrl is concerned \/ith valuof 
i'o *r". .e ..xl i..ci,ei >i,L, mekinj for Improving teaching-learning process, 

' O' ■ '-i 'rri" '•! -’”'1 iU'iiion ta I’pm bn'>ad pv’or .•^U'lity changes and major 
’ h •- 5 .'..' ' Ml wo h,n,!3 pr'jgrawrie. These include rot only ccholas- 

1 ;c r dihv j p-.vc w-jn-sclrslnotic areas like attitudes^ inte- 

1 ’'. : " 't id. -lo, ov/t f thinklnci# health, work habits, personal and 

tty. Hence evaluation is integrally related to -the 
^ o.chfdg-.!c:’in Lf'o rro-ci&s, In rntallr a value judgement aryl works as 
" '■•'Oiiiol 'In educational progranincs. 



'r.ra in- tin inly evaluation lielpn In : 

, * ri‘cl Jvi none -f courses and pi 'c.ramincs, 
yh ru: ,on.ut linvtrvct 1-ral practices, 

L., ’y i.i * anl apgra O; pjtj ^ 


p/2 




65 




d) creatinq motivation. 

C') to npr;«.-.';n t'*.'ta3 pr'^grroc oi; the child* 

f) Sfrvinri o.n n fec'dbrick Cor both tcachcrc tir/1 students for 
f flecbJVL Leaching and learning resrcctivoly. 
q) d iscriminatincj and ranking the stxTlentr:, 
h) diagnosing pupils v/eaknocs/lcaming diff ioulticn*' 

1) pr'-ivi.ding bads Cor qui Jnnc' anl e omscl linq. 

Criteria of Good Evaluation - The critca'ia of good eva- 
briti''’n einei-gu naturally from the basic asramption about evadation® 
They can be onune:rated OvS f<-.ilows t 


o) Evaluation rhould be objectivc-based t The evaluator 
T“iuld define or spellout clearly the sc-t of objectives t- be evalua¬ 
t'd, Th*"- ojiiectivcr may be kno\;lcdqC/ understan lino^ rippl icatlon, 
'-hi]:!;:, ntl ituder, interests health, T.nr): habits, pc-rsonnl and social 
.1 I ivcLmcnt etc* 

b) EvaluatLon should b^, a, comprelicnsive pt'K'irsB * r.Vva- 
bi,,t-ion ;Jo,uld c'ov<, r both scholastic and non-scholast lo rlrmcnsions of 
eUtala gr’v;th rond uso variety of aTpropriate to.jls and techniques of 
ev- Ixiubion* 

c) If/alu-P '-’n sh''Uld be' a continuous rrejcoss s Since 

' ca] nil, ion nir.is it > stlnnlino oxscrall grw;th of the child tond basica- 
I ' ijTr'Otii Jr- a (.'ont inuoxu. phonome-na, it is irnpjerativc to make evalua— 
t ; >o I ( ' i'jj ai- 'u') cont. n-rcoxis* 

d? Jly t.ir.oL i-'ii rh'-'Uld, Eir a dyryunic process t The approach 
' ' ' i'll lul'’ not be rJoid, static in nature. It should bo fie— 

”Jblt. nriri dvnnmic in respect >->f frcqticncy of examinations, t'vgar of 
r ' nat ions cto . 

c) EvalU'iti.m Should be a cooperative process : Since 
thr emphasis oC ..valuation is on all aspects of pupils pioyrcss, a 
■^'Inolc' teacher ir. not competent to do justice for evaluating all the ^ 
a hru n*;ionr. of fupil'’' rjpjvJth and hence the coipporation of all tcachors, 
.‘•'.i u l< nl',-. anl r vreut.'". is cc&<'’ntial» 


ir. 


r, 

i. I- 


iT •» 


I 1 annIno an 1 
n/iii., et.xfs arc J.uqgr 


Jmpleniputation Modalities of Evaluation s 

tod nbjut the modalities <'>f fchool eva* 


a) ijrtr TTti 1 riinq the areas (both firim scholastic and non— 
.-KdK.b-i.'-l.Io) and jdfuitiCyinq the appp'ipriatc objectives utvlcr each area 

^■o L( evaluated® 

b) Select in'''/prcparing tools and techniques of evaluation. 
(Tools may include achitvtjn rt teat, diagnostic test, psychological 
tests, diccklist, rating scale, records, and techniques may be In form 
•’f written, oral and practical examination). 

ci nctormininn the periodicity of evaluation ~ ih order 
S', ni-ike evaluation continuous, periodicity of evaluation both in sclx>- 
3 ■•'Stic and non-scholastic area should be dee idol much in odvanco. 

rl) Executin."! tho plan - Collection of infoimations or . 

'Vir-Uners may he- lU'tyj by using tlio tools cind techniques already decidex, 

' V''-« 

c) record incf the results - I uoqrcse report cards b.->th in 
,,a!yd ant Ic oiTl p''n—scholastic areas sb'auld bo developed in oixtor to 
t-,'. rcsultn® 




■I“) T*r* inL? rc'sults for (nstruotional decision — *he 
11. 'if' 'Che ivaluntion may lu tffcctivcly r*s«l for iwprovlJVj cias®- 

usKlruot.i'jnr.,, 


if 




5 ' 

7 



VV'I’liti n - Th.- Iiif o-ni- 
til. f' inn An'-'f"’-*' "’f 
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'‘i^h I : ' !' 

TriMlr, r f r r'hn nmc-S 

~ VJrit'l <31 £ n ’n,It ion 

- 0 r<'' I < r nvi i' ' !■ i' 'A 

^ iT' <"i i'* 'i iriotion 

- Aou L- V! TTicnh !*' £ 3 t 

- Un-' Hi '’'.Lie Tt•'■ I 

I I I A , t H rin- ~ Tntj_llt-nm Tr^rt; 

, ’ , i ■ ' ! 'j 1 T i"' 

• ' ' /V> ' ‘H 1 m r,' rX-f(i 

:7 .ji-rnhol-x-tlc Aspt-ctc 

n O r, ' '■ . ! O 




D I'ly/ni-nt-hly - CbHuivdtion 

~ Am. c'l jttAl Reccircl 
~ ijcnlc! 

- 0 l 5 :>n'iv.at.Jr-)n 

- Anc< <l*3tal Rcicoxls 

- Rnting Cralc’ 



i: ^ntaly/yearly - Cfoscrvation 

« Rating Sacle 
~ Ancclotal Records 


R ly/iV lit lily ’ - Ob:.t rvat 1'-n 

- Que f.l jf'nnai re 
-» In; - 

~ Rat ing b^iulo 


Tn ic‘. in a yc"»r - OV'nt rvation 

~ riitt,rvic’v; 

- Helical ChccK up 

1 1 • ' t * 1 # t *■ ‘ny 

Act Ivitics 

i '» ’.f -£ ((• .irtivlrlcs 

■- : 'T'/ Tuli.c/rhyif^r. „ Observation 

- -a--' ’t’ - Anecdotal »rcr>rd 

^ *'-ri - Rating Sealt) 

p fit ' V 1 7 m‘ 'a J a O’,! 

^ " 01 Or* 

.» 407 r-tho-t' 
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- Jjrnnn. Half yuarly/Yearly - nvf^-vri.’nn 

-- i ill - irj - '-1 . - ■ 

’' # ■r f';., 

' ]/ nicf,, •« ] '*1 iii'i re'll*"- 

" Drcc’inrr £ Inlntinq 
.‘VC.llcr 


'ir.i: vn- -‘vi tier 


Ci'Clt Lll'f 
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. 1 , 

>! , 

1 (• ■( jiiT--up 


’) s't ' la ' ■>"'L ' n .-J Or Lent at inn rngraoner fnr teachers 
e'l iV!- a* V '’r-cti'-'nr nf cvnlaatlona, 

;j 1 ty i'i> ’n vicn the sch';t'l c >n'litinns, the scheme of 

■V' 1" a. Inn 1 .'r/ be ■'Iclant/l anh imrlcnicntoi ' >n cooperative 

^ ' i I ’ "1 

) 'f’h. X b( rr.fjvOar snpci'vini'>n '•lE the school cvalua- 

f h.n pp f]L'im'iit an-l assistance may bo pr'OvirU-l to the 
^toohei'! vhf n th'y fio any opcrr-iti'-nitl ■ re^bluTir., 

') i'-njiof I ro ijT-sr, may h<. 'h\'elopi.a airl may he yupplleU 

p. nil p'ho-'jJc £fir tnLiorm tec:ortl of results* 

5) Action ’.f'senreh rclatina t“ various aspects of evaluation 
trtay be til'd r.tahcn the fmainqs of which vill be taken as 
1 1 */i t-ich f-or imptovinq evaluation cystan® 


® ft « * » » 
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1,(11! <i t' 4 ' Lvaluat,l<ni 

Dr# t'« DfiG f 

Rcqionnl College of Ecln#/ 
Bhubanc'cwar* 


'I''-’'. Ml "VCroll progresf^ of the child a 
.1 I'l r. ni-- nrc*;rear"/# They are broadly c3assifial 
ui) ! ‘A In'j technicpscp- $i (ii) non-testing tech- 
i'. that tt'chnique vjhich Includes tests such 
r’ jf* list# intelligent tost, creativity 
' ■« '■ni-it.rh hrt tfchniquo includes rocortls, nbe- 
i '• ' / ohrrt list, soclornotry, attitude 

' T” < « /vr ai j the at n/c tnois teachers aro niore 

O'n* t-- A’, .Ui i h*. nci this paper trier, to discuss 
o t'St;, 'dilch are tf'nnally classified as in'ic- 


/.'•’h I o« rr-nt Test 


g 

I 

S 



''rai Practical 




' -''■■'I, 


I 

Objective type 


I 

t 

I 



I g I 

Alternate; Mate'ning Multiple 

typo type choice 


u 


ir., 

1 s 


ft- 



e'.l -f'-r rt-nrurlng scivalatic dimensions of 
I'lttic espcct.e of pupil^^such xts regularity^ 
sense e.'f tesiwnsibility; spirit of social 
t' d'-’c, healrli~statuc & various co-curr icular 
' i, i y__ohsf ivati :in, anecdotal rccf-rcl, rating 
eh rh-up, qu^ sti'onnnirc, interest invcntoiyh 
."A*' ’"tf're arc not .icquaintod '-.Jith 
- V ; fiic them to bniv; the nature, func- 

t i *'® '',^,,13 linpl ■ ifii-ntat ion modalitylDS of 
h 'sr.s--t rn a Si 3 orate papt'r -e thc^writer 
If ut'.iVf.' i.VirvlU'tt ioii" (<»r TO.’idy rf'-FerencO* 
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Value Education in Schools 


RCE BBSR 


V^iut " value refer to objects that human beings cherish and desire 
and cf')n;-;ideJ’ doour-alilc-^ Value of a human being may be simple like 
cl''m 1 jor abstract litG pecG* 

l’-' '■ Vj Uie 

Eduoatlon ia the* process oi bringing about desirable changes 
lC b.eluivlrwjt in the learner xn the way he thinks, feels and acts in 
-''C y.t cl'incc 'siLlj cui concept of good Ixfc. Hence it is through edn 
‘hJ Oil', ran ptcsiivc und develop values, it is proper to say that 
' <_1 ''liu-cicxon Jn sense is value education, 

C J .c t. r. o ^ ’d ’ 

Uurin'^ the last four decades the society has improved a lot 
• ttn respact to scienco and technology but there has been a reiaurkable 
3 1rr‘ of vaLu'.'S xn the society. At the individual or group level, 

I ntoleruiice, liatr'-d, violence, aisrcsij-nct, falsehood, cruelty and 
cli'-iciting have become the order of the day. The only purj-ioso o£ living 
epj^..jers to be to achieve immediate gain of viealth, prestige or power 
'ey hook ox crook, 

C'"u. ‘s _oi_ frilKii-r' of Va lue educati on 

;dthsu'jiii all edn commissions in the past has emphasised value 
’ ' < 'is ui .c'nci'd 0 ,(fiopiclal ly the emotional, moral and spiritual 

' . •• iiE l,i''n .\icceos£uL because or tb^ follo\?iny p^ossible 

b-‘'u. m' f-ixth in v.tluc* education { of. teacher.s and 
jl’i'i aumlustr itxons ) 

14} Tj.’c,: of iciv-dedge of techniques of value development, 
pp O'- . ^'1 V iluc clove lopifient and adequate training of 
la vaLu'j educatioiu 

•} l.'i'ju 'sC planned prograuuna for implementation of value 
ocl'''ntn'i ediu 

d ■» role play by members of the society ( spoeking one 

chiuj uji doing something else ) 

,. p, i) u -a ‘Glud ydu Jution 

Value can be- [UovLacd dixoctly through specific periods in 
tiiy I xifio t'Xble and assembly, indirectly values c-an bo 

cnalcaLcd tnrough cocurricular activities, school subjects, field 
Jti'd 1 tvourable atmosphere of the school. 

proecca Oi i luo cducatxoi:! 

L- V-aluc eiu'ja, ioii is related to child's psychological readiness 

'Ud eX£Ul i'•'ji iO 

2, The rational unaerstc*ndxng of values accelerates the dcvelopirtent 

of values. 

1, All valuu,^ can be taught at all levels but the approacne.^ and 

activities to bo provided will be different for different levels* 


contd,.,,p/2 



' , ' ' o£ a parson should be x-tilated to the 

. uiu „alt.ur^il context in which he loves and vjxth 

‘ : .r 'r.c'- to .'.omc univeraal and eternal standards 

i' '1 I „ 'blv. t.o all mankind. 


■)? value's i>3 influenced oy home, school, peer group, 

' ' ! at y iraa itxila, 

o a a; ..Lion With parents can play an iinportuntil 

I ' JO ,i VUlriiiXiyj values, 

t 

i. m 'Ujv,vj;.- uli it. is right if does not necessarily mean 

. t 1'- ..'ill do v;hat is right, 

i ’ > t O' t -1 Value* of Child differs significantly 

'• *’'1 y.t 'tit ot artother child. 


i, V lua e* ;v I ap.o^nt involves knowledge of values faith 

i£. ' 1. - V i Lue , choosing the right value and putting the 

/li.v iatvj f,.ractice, 

'.cool houla concentrate on some values to start 

. l * h , 


:'3 fa»ii 'im o j o?i value educati o n in schools , 

It, ‘''.o'i-'.e'j rray enijhasise values whenever an occasion 

' .r v,nsl*' t loti tug their subjects in regular clas.ses, 

?, d-< I urr i.. aI ix/culturul activities should be conducted 
r t rup'‘r planning for developmetit of emotioiKil, 

I'-'u 1 vtiiA spstritxial values ( ey. choosing 

■ , 'f' pT 1 i!f e t'''pLc~. for do action and one act plays ) 

. , I i tU'a aous ist.oulci b«i provided, in the school for practice 
liu'-' .. in to school, 

4, uj 'erred o x;eek may be devoted to lectuees on Indian 
cult-ur*-*, Ixv^'S ol greatmen/saints, common features of 
ail x ajor i* ■ li'jxons ajjd oter topics on emphasing values. 

5, :;tur.-'nx-s be involved in planned group activities 

is,.'' cliiori, g men, soiigw., prayers, fieldtrips, 

• - -t.'t ir.u, ...'vd tl t’S'rvlce, cultural programmes for 

i> ‘a'l*,'!.,' ut Values »tt children, 

a** I. I play uni si'Kil I group discussions help children to 
fei li, ■ t.iUfs a',/I re* of v..ilues iiiri resolve value conflicts. 

/« " 'jui If o aita-.n. v.flth p iraunts is a step for sure sucess 
' ''iLuo d.-'v*'lopsis-'iit in children, 

d, "Laa -./onool wall mag.idne can be used effectively for 
/ il’i d.-v. ( e.y, moral stories, prayers etc) 

‘-J. . is also another source for value 

i v._ loivna-rit , 

I'i, iho' tctvoiiruble attriospltcre of the school will induce the 
Child to practise valueis like punctuality, regularity 
»A 5 .-ja(i;ir.g softly with otherw>, helping others, aleanlint*'" 

CO—cfyji: at io-n, oiiicerity etc. 


Contd, . * .P/3 
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„3“» 

Ll^ T^--;<=iGh'3rs ahould bG thcscoughly trained, in the* area on 

V ilncj 1 .'duration* Thoy may be yiveii choince to vi^it 
injLitutoa in tiie country vjhore vtj.iue ecLviCr-itxon i-. 
pcectaocd properlye 

12^ itudy cirelo^ may toe errnnyed fortnightly/rnonthly m 
the ochool on topiccj liKe Kurmar jognecet^eaty of 

V iiitc,. i.n life, duty atia .amcipline, unity of faithsa, 

T' -■ If 1 -e... ei.'r vxce , force of prayer etc to ^-iUiitciin £e Itli 
u j V -. l\j o educ a t ion i 

13s gcucte*iiti^ foliould toe revjarded for UevelopJiient, o£ differ¬ 
ent /-ilueo aniiually. Thin ohould not toe reofcricteu to 
lot., 2nd or 3rd price. Anybody who ..^atioiruo the 
i" I'.ifheL .j on Vf.iluee rtniy toe x-tjw^ru.ecl, 

l4« Tc'-.ichero rany riioc toe‘ regarded annually in a school 
‘wno 1 t .. igni f ±c:aut attempt for developtimnt of 

V .i lu'_ .. In .t Ludent a, 

15 „ Every festival is based d>n some values signaficanco 

of festivals of different religious may toe cerornitia - 
GCited briefly to the students one day before the day 
of the festival. 




'I'lCA'KC/ , 


JQ'. A'H'- PIPE QF OO^-TPUCT OF TEACHERS( l}_ 


Bra Ft, Furohit, 

Regional Collgc o£ Education. 
Bhubaneswar 


*’ af*"! success o£ ?in cxlucational system of 

- > • n Ifcr-: whether they teach in scliooln, 

f' ' '‘f'-ii' ' ir't !»'■■. an'3 ]u nee the Importance of the quality of 
'■! ^ i-'’..n’h--nlncd. Tnfact the quality of 'a nation 

' ‘ ^ 7 ' Its e it icons and the quality of the cit Lsons 
' .7 'n ‘ ’ajcotloa system prevailent® Tf on any single 
‘7 ' • (.’'-atl .n depends then it is on the quality of 

''7* it ir' Ti rhtly said by the Education Coinmisslon 
' ' i ' ; ly ■ f 1 rvamirry Is being shaped in her class 


I 




/ 


3 V 1 

tf- 

Vril 
I j 






1 f 


, p D^j j,-'- 

. - * ■ ’ 17 ", 


' m qu41ity of teaching of a teacher ? 

■' on-el qunl Ificatinn, pr'>fessional training, his 
. .'I'o-r'Tcf nl skills cind the pdacc he occupies in the 
dry nn.l in th-: corrmunity ho lives. The education 
1 rt'oecss and never ceases on his receiving 

J t --lu-.ti'vn and rr>''fesslonQl training degrees or 
’’■'‘uii Institutions* ”A teacher can never truely 
. tdl Ifarniag himself, B. lamp can never light 
.. r 'ritinutc to bum its ovm flama", says Rabindra 
* hioHtlon -f a tonchur is never complete'* 


■or; 


'd'j 


''''r’' , f.r: ^nq tht rUcst of societies' occupational 

* ' <i' ’ ! t.'-'.hinif as a pIT^fcEsion, however, has developed ** 

' 'V r t.r." (Hiiggctt and Stinnett, 1960). The his- 

' ' a -n murt bo viewed in relation to all 

a tines, considcreid to be "np offshot of 


I 


1 


r 




" ‘ 1 urel as the vori profession. No 

■ * ^ d -i'd l^‘"d go Up claim to offer a slgnificont 
t ,, (ht'.'u i!, begins to identity itself as a pro- 
't n' r, i-rdy a auv/ occuyatlonr a few years aqo are now 
1 pf - ‘f. si 'n. 


/'dlidf ' j) i.,okvs a clear-cut distinction bet'Ween 

-.. i’ II r">r; l pr if ess Ion and recognici,s craft as an avo 

' ■' '’* • - ’i cunt'nary' actlx’ltiec and modified by the 

' ' '' ' ' ' -n’vllunl practice whereas ro profession is an 

’V’' '/ i' svbJ-,'Ct to theoretical analysis and ar 

‘ ' '’.i-'-r ’ tJcv'J c'ujclxisions derived fixyn that analysis. 


11 ' 1 ■ 


a 1 


' * f - '* iUrf hi 

r\ > • 

Prdr- n b 

.V 

i V , ! ' J|iT" ’Tit q 

t oi 

"'(} 5, til 1. 

o~'i) 1 

aa t 

'7, 7 

f /It ^ 

r. 
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73-- rqrr.l'-.r <~i str.lies have not been derotel to the 
07 n* uroCcsslnnn and c'-rrtweating on this in their 
Enoli'h ir.",£cc;.ional life Carrsaunrlets arxl 
s there ha© been no ©tu3y of the historic 

fecnlonal aBsociatlon® or of the social, economic, 
OB iav‘ived, Thl^i i®. all the more atsthontshing 

skill %nd re^mnsiblllty of professional men 
,"7- O'' rruh: w.im-, ^vh r" the Ir a^r-'c tat ions 

«'w ■ i ing b'Ut”* 


, ,«1*, •'P/!! 
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I > v< II 1 ]i< I c jui 1 It'iri'Cfi J'tna nr; tirsdl in Mi - ii'Sfrd. 

I ■' n.. f-'iU'-iLciiiart ai the nnciont world, to bo :’Ut, ozictod 

y 'u" i r-if r^ar; t mn •» lav/, modioinc anri thcoloty/(-s U'r/ o'f cv. t, 

I fi no dniibt birt I'ho practitInnors did rmt fo;] bh* to 

r 'id’o i I orrmiiiool protcsslnnc, nlmply boaauco tdioy won; rcqanlfd 

"r ^in jior ntion n,: ycntloaon and they were classified as clergymen 
s (carr-Saunders and W’lson, 1933 ), By the end of the eighteenth century, 
I O'-if iibiflc and techno logical ago came in and the Industrial Revolution 
► fo'vitc'i nf.'- areas of specialised intellectual activity ani th* no-cd 
f'o new prn)f cordons, which then began to proliferate rapidly (Stinnett, 
number nf occupations which demanded disciplined and scird- 
-r] ; draining, by then, to name a few, engineering, teochlno, jouma- 
Jhig {rit ('rA.t'/, rntrrJnq etc, wore' generally conceded in ranturo tw^cic- 
,!• 'IS proff ;;c hnia 


du-U''innrlly teach fng is referred to as n pr-fession, 

^ i>- I e f-t'■'perly cd roorif iod deponic on the criteria emidnycd in 

' iniiji' a I'r'1'ui, p,y d ■( c bi''’nary definition It is ‘hi calling in 
"'di'h '-u< pr '-,{.1 to hnv. acquired S'-’inc si('''’clal Iznowltdgi* used by 

'•V ' Lthcr oj Instr’^ct Ing, guiding or advising others rir Si'ra’ing thcjn 
la •• n'c 'Tfo Hany more definitions e,f the term rn’Cession have been 
Tif-ie '>cd po t'lUtttOrJtlc’O fr-'m tlm' t''' time but the.y vary in 'lcgr^.e of 
' LI Lmphasis on d if {‘rent Cunctions v’hich tl:e profession is surposed 
t , hue -IS yeu no definition is so widedy accetted that it 

' ' :ld be re g/ir*fd as authoritative (Kale, 1972) , 


;b 


d-i ly 


r’-e r-rr'un 1 -rs (lO’^B) if alined the 'Ufficulty in defining 

. n ,ni raid almost tcluctantly, "h litMo rLfl'Ction 
't vltir r ’ n-'U' call ii r'rofension ft.u.rgcs whcti a iraabcr of 
1 t eid t.f' pieeticin.'j a definite tr.chnicuc fe.'unlcd upon 
h protusslon may porhips r’eT Iiii-d as an 
-t* ,eei dined hit' licetunl study an 1 training, tiu 
rnu’-ly si: Ill*. 1 s*;xv lc>.' or rvivic* to others for 
^,d-.3T"- 2'Li.nnett (l'^65) also puts emphnsis on fee 
'...0 -US' '-f t" neral b-1 icf that only a i^ild werk 
M r I , r ion. 


'V n. 
, I I, 
at I ir I < i' 

' I s 
' IVd-'* 

I '■ 


p.iiiv i-'.h 1 sof-j d scientists (Licberman, 1956; Ilugcs, 
d barker, 1975) have also defined the term profession i)ut nr>nc of 
‘ Oil 1 nrivrii,, r, rernpreh'nr,ivr and corrccc idea of wnat really 
g- It’ t o a (i 5 -odes,a ton, BLit it is inevitable to draw a devidlng line 
, n ,a', ."ran L n .1 and inn~op-fees ioaal occup<ations however d tffi- 


r< U 


-.M 


p 1 ' alt' 




T 


, i kt / » 'A-* a. V »-/ I.. V-*- — j;. . . ^ - - 

It might b*'« Cariv-Saundcrs anl bJilson, (1033) drew 


.lewd bo k UV7-. -n prof, s sioaol an-l non-pi-of eso ional occupations 
,, , .le-m ! , P- I a not rn roly tli’.t any ■llvliing lin.. mt'',ht b-.. arbi- '• 

e % rt ia ihai i h- drawing <'f a lirk, wliich tbrngh crbltrnry is v 
-eai, p.^'ainl-s grea+- d if f Icuitios if It is not imfoj s i’-be Peverthr.-- 
d -c rbi' d'mu i.r ir,n clearly stands f*’r s-ornethiuij® Ihat soiuethlng 

i ,1 grmrdev or' c-hai ict. -’rial: ics. The acknowlkigoT po^feonlamn e>:hxl)itr 
, itireti JU ' dm* s* T’ei..cc stand at the ceT-tre, ond all arjund 

; p', -,V! ,ji 5 !eied S'leiti ne cnhibltln.j some bui. n'-t all tiH’Se feature’?;. 


rildK_Lp;rfnji_ h gi ‘nPAC Ti’R~ rr.i’ ics 

However, .some %.jriters have listed some characterLntico 
'o d i'-thrm Soiling ftaturcc in their‘study, -^ho character Is ti’-i of thr 
t^rm process Lon a.3 suggested by the Rn->-h.nal ^e:i on or 

tlK' IhS./i® (1916) are as follow® s 


^ % ili tut m ^ 


■0^1 



!. ’a- 'v ' >'•! i’’; t-.i'-a essentially Intel lee tutil, 

. ■'ileal: 1 I'-av r rer ial Iso:! Itnnvlcrtge, 

/ f-tt. n-iol |>ro£(.set-inr>l (ns centresttd 

' " » 1 ) n 

' ' I I '!> a. f' 'itJjnnns ’n~r.rT.vicc qrr,V 7 th, 

1- i‘ a j j ! iff ctirr ar and peirnnnent meinbcrship, 
i ■ I1*!' Mr jr* ruidnrrls, 

a '<!■ It's elf’rt ly Icntt prrsf .".qrlonal 


' > ' ♦ la I • i ar raiqqcf-tcd by 

' i r i in; bL> (jaiTi’.nri ( 1956 ), B'lexner ( 1915 ) and 
a 1' iij ■ ">:.t I i"S r '"'^r pn's'Ccssion» Certain 

* '111 ’ 1 '1.1 I'lu ir* s'l widely accc'ptcd that 

i 'i 1 li'in if what constitiitc a profession, 

1 n Ilf f h. tenii can >10 regarded as anthorita- 
■r I (, .ri'' raferr ''1 to, it in evident that 


' h ■! ..'O'- a.r w'.r'.ent lal social fnnctX'm; 

• ' " r" ’■ lily .ai int'.l If.'ctnal activl'ty? 

<1 ' ' 1 ^, ,r,. 1 f , h, - i ethics; 

I'-i'jlt ill ■'.''i'mal organ Isati'ju; 

I ' ’ 1 . 1 • r.'-.-inal gains; 

O' ^ * Vlining; 

1 1 I u.'a t'^Tv my* 

I 'i', t> ■rij.nq i,' artving the nevjcst, although, 

1- .1 '.i'( ; ■ r:t r.n", -ii>’ at. least ns old ns theology, 

i.ii-y ,1 gt.-itf'-i ot irmnee schools partly or 
■ ; ; Ih'. d<v% P sTnent of teaching as a profess- 
, 'I't-ic nre, h'o/wvcr, still a section of the social 
r t teachiug a par with law or medicine 
' a i . r-e r i 1 oi !< ns lonal status to tonchinq. Those 
■' I'll, '■-ccrricinw rx Piaobo into the status of 
- t h'- on'.ract> riatics, listed in the preceding 
.a''in Ir c-g .'cni.' I t'l pissrsg* 


’i . ' ' ui-.ni it'd, Jall-tpretf''’ anal enf«arcol by 

'■ 'i'll, in ''■nM'.dly an ac'/eptid characteristic 
f "'h If .ir '•"'.Up c .'liiabti'l t'-i th' prof esc inn, 

’■ '■I'li.i'U ,,ni t'. t h. fin.uir of natl'inal life idticl 
1 ' •' 'it Tr'M a', i'.n’j, code nZ i tditen -t.hoy have 

a i 1- H" iLi- i it fr.C:nsional conduct, 

' aj h'O Its pirof css tonal ethics different 
- S' 'uiuti. its tenu, c'snditionc, rrirms an-l quality 
h i-'l f t u Par adPs -ti'v the pro ft-sc’In nal obligation a 
'/a A cu le ■"i condict gives fox' its raeinluro many dis 


fi'i ‘Ct'T ion has slnvdy ova^lved n c'dc of 
I 'Ual ".thics:* I'hf tcaohing praf&ssion Is lagging 
'ifvcot'an la fcitis rtspsiict* 


to 

4 


U'h*'r' 
si> i»'V, 


KthJc:! ‘h-’uh,'’xe ,jc n >dt— 

* Cn .par' b .’f-5 rsi P« la ut N .f* . 1'--P PP 
ion-' 't »•- 



It,! 


"' I' I! ; I (.n r,., 1 ji (, 

t!’if 'll I,fif v 1-lYnu'rt • .f th: hr 

i' Ui; tiu ni ■(;[ 


r''if ’ ,'141 ti lit irrt’' 11' 8 hilt, v(nl'i2 <' -f' I ifj 


m-,n T' rrr n ,l.Liy 


r V 

—I J 


i t 

if ^ ri 

i ' ilj i' 'll 


t ni^- 1.1 ^ r. (ttnur. , it rhil-’l ho rjr.t t.qi,'1 < hicotionol 

V’*' ' '‘1’ jnrhXot.j r'-ttJitul >' y, 


. . . . _ -lfrvi'"‘!l 

'■I J f ,! .1, f'-.r-l.-i] t rhihi^ 

' '. ti' iiijf' r ‘ inh j h.inn , 


( i 


] 1 


■ ' ' ; ’ ' . r.fir.ii- !, ,ti L- hri-"-* y-r i h. In oui' 

1 ' ' ■'/' I'' '’‘'-‘n! rh«. tniity ,,i/! inl-t’yrlty 

’ ’ f ‘2 iivlpi i; MO or.-ICY, nlijn rm.l 

’’1 '■ ' •'‘'i • 't^hj '!,(■! MJ ■ i'i- (' tu + iti-i tnn io : I ,'rrKjL!ioii 

t ' 'u h>iu 

*-'■ ' hr I Cl’>-> fi j ino 3 rrrl- r.h''iihinca 

„ )'i rir'l'i- . i,ft jf-h.ni; ri3ij''if, f, yroyliinn 


ih'.j ! y. 


■ ' 2 / _ 11 I ■: I ‘ ' 'h* I} I , t r ’ J Pur ,i'. , 'ih |\i t he ' ]1’ li I ^ Lol fit 'iff 

' ‘r t',' r",. o’, : . i < ivc.ilJrn in nn 


:?vi I, oh iT 

' J ' -I ;. [ , 3 

1- ’C , ' 


-i -n iCf. "1 '■’rih 


i >5 


I 


.•in 


I't 1' n rrquirin'T hnov- 

;1 r'l rt'i., . '-f hiltvIhirO rin'l 
' ' -r t'ir, ’•■vllarc oC t,hn n i.Aiflents« 


I ’ 
< 


,1 , ■ 


I I 


'"1 > ( If-1 icciplin ' nnl i frolvc to 

' - Mil -i- 1 ‘.hilien and nntorco It on 

’■ pi <"'t Ipf , .'u lip* r.r.i 'ti 'Y,1 Inrj 

' ’ -’fl ! If Ij ^ 


• '( t 

In’. 


; ■ ' t'nnihfc: Uhv.' t'-ic c teaching 
• r, I •' int of ’"r,ch-il f'h.rnyo 

' .h pi 1. rp- ,.ri3 oGcordc cLoLun 

1 1. X.’ 1 . O’r Lb-ution® 


1 ' n n 

1 y *; 1 

J. ' I * 

' T ‘f I 

>; -ri' 


I ^ U ‘li" 

f ^ I r* y ^ ; 


• I I 

M t 

I' . 


h ' h> -j 'U r ct'.ii’rn, n dJr.tine— 

. i’-a J ‘ tiilc.., (ii) orpnnisatlonal 
'h ! ‘.'a 5 I i <' ■: ',' 1 * 1.1 t lilies prercribes r.omi 
• I hh'. ,i .( r-'-,£■ .rniC'iiDl CTnjup ithLlc 

' *' 'i”l ' ' :• li'eir •' n a; the -‘if a pro— 

'll* ’’ ih" •'■h* ;,nii, • i<, 1 't, ii.r,j ethic*:: ■^£ te.och.'irr. 

' > a ’ ’i 'I :i h' crhi.T i-,n tin pn‘rL;nsi'''n."' 

n! ' ' 1 jm "','>1 'i'. I In1 iti lit I'-Hi::,, >,'*„> Lhorr- 
• i r i ih , .Jv ;• V itiov .' ‘'j.T.OMi 'til'no In 

'1 ' I’lh.;' '04 t, ' , ','h 't ! ,n t ■ fcJt': rm-’’ Iht tr 

t'lV xi'' r- I:.', ' h-'i, eh'f'f ethics® 

' !''5l •■ ' rn -1 iM'-if-. n: -'Oil ,j c-'lc of ethics, 

' 'U h'V‘ uiir. ist c’-riiplete.b/ Hcylrctci* llo Tea- 
‘a'b. ' Ui’. ‘‘■v .l\'c thin 0'"le cf prorc-cnlotnal 


t.hjc ■(’ ' I. . ; '1, ,i ..sr htr*.,I i. tiller, it, alnr'ict non- 

i: i.ca'ip ''P' 1 ' o cj.-.a ' itie n.-l i. hliicr., hnx.vrr, f In ir. a place Ir 

he 'I'.cL'.i! Pin rn ’ l.vc'-.lawn .*£ t-hf' <.r-j-in Jratlunr* Imt s* > far as 

'' r-■ ca'otsh i a* '! n c'.xarnx'l, it. In qaitu' ineifective# Kuiibarn of th 
!• >' Ot^j ati.'hit iori.n a re vip'.cr obi Lcf-tt ioa to oonirlF with the I’llrtC' 

h i'/t.r r.'f thr? orp-iplrat Jcnal ethlon aivJ there arc nlssn penal provis irons 
! *'1. 1-1. i’-s I . arbii.' piih J'' arti’nl rrnctlrc, an tiu dat':' 

, i!u 'C 


\'/ 5 



r, ,, 'i;. ' - K * urnnni'SAtiono arc subjected 

' T'li. in«'lr Cailuro in adopting and mforc- 

' n u i « truer .9 Tnf-innation collected through 

; rf- r.f t’ic teachers indulge in unprofe- 
r r. o It uving private tiitions, encouraging 
h. »^' fu.-tt'-nr/and evading professional duties® The 
' - /<; far c’/mc n'^thlng to curb such unpio^- 

^ r-traded reveals 81e8 percent of the rcs- 

-»olv re put together confess the failure 
' f ' III:, f r iiit# 

P frf -fr »■» 


hr, by T#M» Stimett 

"'’h ' o.as ton ' '£ _ Teachin g 1965 

’* J'-l ill. a I'rofcssion ? *' 

Ir'cooringiruf the national Crjnference of 
ch'iriticc ani Corrections (The Hillmann 
Pr Jilting Company1915) 


^ ’ f /i!' If f I 'f .uf ' 
V 1 ^ 1 n 1 


I,?! ’L' ivI I roblcms of Teac hers<. 4th 
iTuTu uiTtjr'Thi' MaaiinTan'cor^^ New York, 
l^)hO 


' " h “inle of Teache rs * Organisati ons in ' 

A^s’lEtancV to pliyc iojilng Otiun t rf^ ^, 
Lhication I aryarama, Vol# No. 3, 1969 

‘^ f Teaching in Ind ia 
ir«*luldTcatTans Ltd., Dombay'T§*72 

oh' ' ''i A ilh j£>s_.gion 

rd Cliffs, N.J., Frf ntice Hall 
1056 
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?cti/ a d V.S.A, 10:8 

The I n''fifin Tcaph inn 1962 
jiptV, *V ruhticc Kali of in I in Pvt. Lid., 
Ik’’ iJ-v. Ihi, 1965 

Tlv A‘ou_lr-tj_tiy.*'. f?. !rJ>: 

ilo-hurt fi’ci. A Co*, N.!"#, 19?0 
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h ” t l!il 1«62 

',]y uj‘ur/‘f; pu 
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1^fcr.-, i''H/a Ebhicc .w\ Code pil Conduct^ 


Dr. Iriyaprana Puirjhit., 
Kooional oollcge of Biucatlnn, 
Dh^lb.3nc£^war 




Thf 

’ L.i ''''11 D , 3 ond r fh*- 
nnrd; pl'<j a o 
' f- - • ^ ■ ,nl-i -1 nc -■ no id 11_. 

.rr ' nf n a n.'i!;ion i.l 
'0 I r'li; ct^r [' .n"'! 


i -'licy of Education (WPE) 1986 in Part IX 
>ii tidino 'The Teacher* states j “Teacherf! Asr'*;-. 
ionifleant role in uptoldinrj profonslt jnal inte- 
dir/nity of toachern anti in curb in j r^mfen signal 
] t vrj a...v'Ci-itions ^'iff teachers coul-l prepare a 
tthicri lor ’T^cfcherc ani see tT itr. obr.r rvnncc"» 


Ihh' elf nriy Iri'i icatt.'f- that there in a felt need for a 
''O-irly drjf: ined L r-'j Eor, signal Cfjdo of Ethics for tcacherr . Some Tea— 

^‘h- rr ' /'»'■;''c lal ionr vjorc. <jZ the view that tlicy have already formulated 
'Ci'- 'd ethic.s For their teachers. But vjhcn ashed if they arc Implc- 
•“len' ed properly or not they reluctantly replied 'yes' \jhlch indirectly 
^ rit 'no'« 


Kcf-riny the recommendation as given in NPE 06 in view, 

’ ofuintry -..'Iflr. id ihe rat ions were held and draft code of ethics for 
' achers wan ' o Pved 'ohich vjar. modified in the Cfjnf crcncf of National 
p.,vcl T-'o- ’-..rrd Ci-gci-Lsauinns (represented by All India Ecrleration of 
F'hir .1 i- rrd n1at‘-'n; OhiPFA) and many national and state learcl 

I • 1 ] ei i:.ns) h>d'T at natlpnal Oouncil of Educational 

F ,M ,..^1 .an'i Trdntrrj (dCEWT), rrew Delhi on 18th and 19th January, 1908. 

'I'hf, .If .icr-o^ttcd by the teachers' (Trgani- 

' <t "'If. I'l'i'* In it, pr(-'irritdc au'! L.s fllvldexl in five parts, Part 1 

d .dj: In Teaclujr iu ceJati'-.a t'"' stulrnts, part-II - Teacher in rola- 
t "an T.atv nts/Gunrdians anl Part III, IV ^nd V deal with 'teacher in 
relation b s'-^r'lrhv anri the Natif'n', 'Teacher in relation to Professioi 
• ll.-ayuf.-^ ard d;lf r 5 rrfcssional Organisations' and 'Teacher and 
■'f i.eat.i ui of riaua-j* J.tr nt and Administration' respectively, 

hi tho rrcarnblc the teachers Bfeve civen firm faith on 
' 1 ' sllo-und le-c hg^nent of students ani education, and to promote a 
'' tu''crr.'11 c, sociallrsttc and r>*‘cular s^’clety* tlow let us .iscus^j the 
■ 1’< r-if . thLcs, purt VJisc, 

1 ,n i' ' Ti achor In Relation to r>t\/lcnts 

'I’ll- 'Teacher shall, 

1, t.rf at -’ll .students Irrespective of caste, creed, sex, 

, rc'l 1 ri.ni’iuagc, idace of bijrth, with love and affection 

aril b,. ju.st h yspari.ial to nil? 

3, hi J’' st.udr.nts for the development of physical, inte- 
Uectual, social, fmotional anrl their intrinsic values and character? 

3. promote in .students scientific temper and spirit of 
on'aiiry, creative self expression and aesthetic sense leadership qta- 
Ur.y nnd prinmi' eteitu'ie towarls cnviraimcnt and encourage than to aol 

, v? n.ioftB t«} riotisfy their curiOKity? , 

4, develop In otvKlents lovo for manual \-#or>c wad respect 

. “ Vf .'rVr'j'C ? 

, .oa’dT the students to QT^isrcciatc our rich cultural 

{.i;r ‘s-r ...'1 cr I-'d’' diw'rfiH-.y? 



' « 1 ' f'.J ivi’-S'Al 'Itefercnce/ socin~-cui tural 

' ■ ' . i'.! •'> -if ■'.uic'n .'toc'^irlingly? 

V, r-i 1 Ti'r r >x‘vtjl sch<_m 6 j £'»r ranidial -teaching 

- iii’-ti- t.(^ 1 -n r-'-r c'-'aching t-titorlng his students; 

i'-, L ..d ,t-*i ’t* Jth respect with students and shall 

ft d i i ‘j-nrit Ion -shout stxident except to -eidse who 

t ' - » " / T' ■' t '■1 t ■ Ll j 

'd Ifv - 1 ,it 'f If-vc for TrK:.''ther-“land ancl universal 

! -i - { ' -h vf o? 

, !■ j-i , d‘ djcf-rps^ccih and behaviour worthy 

»• ^ ; 

e-f re.'of'cct and admiration tor their 
' - - i! ' 'o - J I 117 ,ir 1 help pT-otxrt them ns their ov/n; 

; n 0; -f. 1 iM-.tfW' iiry .-jnonr; the students; 

'» .1 ' ii’t -,r t-' 1 -rate any misdeed rm the part of the 


1 r hi r- t-s* Ion I" I .iresitE/Guardians 


' h - 'h« t 'd • ll ’ # 

1„ r- I t ' .'1 --M!:!! cand co-op^-rativc relations 


; , r* [ . ) '-w-r. -■»-> rarr/itt bt^tveen the edixsatl-onal 

lie a, p- - , . t' 5 ; 

'■I* ’v !'■ V intr in regard to cdvicatlonal 

d 1 ' i■ - I '1 ' i • n; 

‘ » t 'I -my infonnats-.n yivcb by parents regard— 

<*' -aci.rnin'.? thoir own children to any other except 

. -I J. ll 'y .nr.-tlco to it; 


!v'-’h. in’‘"''3r’''i'-r ion to parents regarding the attain- 
■ r r-4 J f ih-J- chil'lrtn; 

'' ‘ t <V s' inythJng wiiich will tend to unlcr- 

o-i’ ’• -I t,. ''I ’In till !r parents or cjuaplinns; 

■ > ; ’ - iw' Iv, r'Tints In r.hco7l iiripwancnt progroircne; 

" f • 0 I, . i' n h. -iVtctlvo {.'aient-tenehf rs' assoclati'^n; 


- f ' i' hi ■r'l ii Ion to ,'io--j,,ty an I Pat ion Pecovjnh.iny that, 

ft i;*h- >'rs t .T-* nu<l parcel f social Hi ilue siinring the 
n -• 1 .i-*l n.>.j J ,"ji, 3 , ,n< 'U th< p'-j-iple. 


pr v’l.. 'I 

’ .. p'l t ' rlevr^ lop th>. educational institution as a 
't 1 *V trj ' i* , rn t f-'T'jes’ro doVi loimerit centre providing knoviledge 
■ 1-'' son loi-} . ' -1 U',T so’r'h Icvelo^mr-ntjE 

s'.lriv* 5 r) M-lit Cir.siparous aixl separatist tersdcncics 
Oft r;\rAtf .oi:rj!''>n, region, Janr-juage and cxtra-ttrrit'-»ria.l loya*' 


1, It 7 1-. util ire fully the resources avatlrible In the 
nity to fesT t*.achtn>T-leaming process; 

% • r. f., r ihi' with th l-’Cal fact tonal 

« *«• • p/ 3 
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5, f.trcncjthcn nationa] integration anl yr-Jinotc th.. Mcalr. 
if. .-.-’i'-oracy, secularism ana socialism in the community; 

ue strive to enlighten the community v^ith the h'•li> of 
';',ri'’i-riacc agenc icr. on welfare prograromesg citdsenship rights, Icgls- 
Lstivi- an' aaminlstrctive measures, intenrlod for the benefit of the 
■' I Ic ; 

7® onaea''7our to seek public co-operation in cent fxircent 
- 1 ^ 'Ir.vnt fin'l rr tent ion ■'£ children of shhcol-going age till their 
o n'^b'I’neJi f'ivv:at i^n? 

r.ti ivi ti prrfv idc security and pmteetJon for women, 

■rr' ' ueourngo Llitja fo aoik in rural areas with dignity anl Inmur and 
' 1 ' I i.et ft.)m iinr iciai oletnentc; 

'I* tala iruL-icular Interest for pcmiotlng uducation of 
yrl ■ nn'T '-'''aker st'ctlons of society and create awareness of equality 
>■ f i?oTn<n; 

10® protect defend himself from any injustice, huml-- 
1 ' d.ion and ewpl''*itatIon by any individual or institution in the 
- T' i ity® 


1 rt P/ TFACIIER in relation to iTofosslon, Colleague and other 
rrofessignal Organisations 

k* T< nch.' r in relation to colleagues and profession 


t’.ji, 't.eaclK r shall, 

K aC'-nxiro and raaintain high academic and professional 

M r 1 r ? 

Vy S'- k. atvl part loixiate in programmes of continual pro- 
o ^ - 1 fjre.'tii in life inr.ervicr education-seminars, OTj’miior.la, vr>rk- 
■ u I s, of; r nc< , ' to® ; 

do kcc}j nbrcrjsf -i/Lth latest dcvelnxmentE and techniques in 
th' .~ubj“ ct: matter and pedagogy; 

sc*k, n'; n matter of right, to conduct experiments and 
! -luovntions in t-.'achln j-l*-;irning practices; 


5® avoid miking derogatory statunents about oi’lloacfues 
r*'cciodly in -i h* rrerence of pupils, other teachers, nfficials or 

I hr '■ o. I'' 'TiS ; 


C, ro-m (ji-atc with the head of the institution and colle- 
- in Ui inrtitutJon anl cxd-clde in botli curricular and co-curri- 
r t ivi ties try Tdovi'llng xirofesninu a nnsistance; 


7« elan opcintionnl schudulr .f coverage of syllabus _ 
f , ' vjf Ittf n asr 3 <jisrcuks and tests) aiyl C'laX’ileto the work in tin* 

•'ll r:''‘o; *. for .rcoinion; 

tb bL vilJInn to assist nev; entrants to the xurofcssion; 


iTiioqe (>!' 


y« 

th* 


help the r-or'-',rate responsibility of protecting the 
V. i'-rationnl inneitution and the system ns a whole; 


to® accept 
of: reporting to the 
iCe haprtfal to the 
e.ht In r, t» kut.ion? 


as n firofcsnional the individual responsibility 
roncerned in an anx-'roprlate manner all matter® thv 
inters, stn of the students and the development of 


H* orsTiinissj social and erulturnl octivikle*; In the schnol 
i tfi, f-ofia!tun ity i ‘a rt i c Ipint ion ; 


(» • i « • « 


r/i 



fl — 


‘ ‘ 'iri.i r Jti re,l""ttion to colleagues 

' “I* irI .-hall^ 

‘ t.'i i 'Tt jcltaiilon of. ■teachers and share dGci- 
■’I .1 i- rs tint aitcct thorn and the institution; 

1 iHi : . h'rm’.tnt:: in consultation v/ith the 


n ' ■ ‘ . HI <• 1 virlftii anl cvalviation practices in 

' ' ' ' I ' "i I 11) *, 7 

I. ji*.'ly ii ^nefets and tciminations; 

• ' ' ' ■ ' 'i I ‘jeh'r irivii'xUately about tlic nature o£ 

'' i'' ' * ■ . 1 - *' 1 ', ‘u'./h. r professional or personal conrluctj 

■' '■.n',,*! jtil t< c r 3 Jt-'icjucs and follov; accepted pri- 

' d' ri ' ' <;uir,f.nt «-t th. uerformnnee of colleagues; 

1 ■ . 1 ji t .-.ti! qxii.h' to colleagues in the dlschagge 
' '• 'iiid * .'ui f ample to them in matters of duty an^’’ Ir.— 

t ” ; , 

'' o ' i i \<’n t'' ’ll'af♦.snional '■'rqnnisations 


*' >' M piiiftssional argonIsatlon ani 

n * ' ' » ‘ 1 I i 1 # 

* » ' t. i<. n'j-rec to a pn>fr-ss tonal organisation as a 

t ' '' O'' 1 - I • - 1 < ' 1 ' ib a 1 i Ly I 

.. PI ft ns a matter of right, in the formulation 

‘ 'U-b'ct of the programmes of professional organic 
■'■>■''25 I’l ' Jpurih'-!,,. ’.f- its Strength, unity and solidarity; 

be- 7-. n- the c-ell of the organisation and 

' *'■ 'p- ^ ' 'If 'hi’/iiiur I’n'l Iscipline; 


=■ ’'p ' ‘ ■ r '-1-nt an 1 Administration 

■' ; in iJie ch,tY bar. been harassed, huml- 

‘ ‘p ' ‘ rh I fy -m- unscrui uious manuyarient and has been 

. /■ ' '.'•Iff *t I- .f .ill Uls In t.h • ^'dicntion oystrjn. Any code of 

.di’ f.’ -iiiir. *1 U-t Ic arri um'X5rteLle witlwut corres- 
' ■-' 1 ',, ' n * hv ; .It -u th.- 'nrinagemcnt and administrative 

•' du p’ e, 7’-. tun et. L'hrrr.forev rimilar code of ethics should 

\ *'1* I ■-•y mpn'iycsncnts .anl administration. The tea- 

■’ 't'bns j that *“ 

1» Id'. »ir'S-'y.’flu nt .,nd dur-at iorwil Grim in is t rate rs shall 
' ‘ h-f ,21 !.?,i sn,! isomot in matters like recruitment, pro- 

r t "t'-.i -.T) I ,1,!,n-7 '>f lutif.-s of t<;ach'r;rn; 

. r'fo..,ii and political inteference shall 

*' 1 •*' Jy b' -'ViP :.-'l In matter of rtcruitB?cnt, promotion and trans- 




!ob‘ 5 cur! r^rriiMot inns 
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' 1 . l*hi Ki-rin.'j HU,nt an'l rv'lminLntX'T.l.ion pr''VKl<, the 

1. '' I ' jif 1.''''Lt-ucUixc x‘,)hy:,ic:il faclliticc;, oquijiricnt/ lal rx-j, 

1 ii"-:" ■ rl-r., aal a'1cq\infcc staff on tho banis of si'bjcct ri-nnirenu nts an-T. 
oth r ron’-lit:i’ons con:T.itionfi for providing an atrr’.osphcrc of freedom 
rf 1 uioovatioun ; 

5® the tcjachcr-pupil ratio be kept at 1 30 for cf£cC'-> 

t-i’/e teaching and individnal attention? 

6, tilt teachers shall be provided with adequate salary, 
.Tiiircnii p'ly j'.trnr’turc, a decent standanl of living, social security, 

; .f.HHTit lu’ri'i it:'., h.'tusing and uniform service and working condi- 
t l-nr '"•^rnlrel I’p discharge dut.ics viithout want and fear or fovour? 

7^ ri fyntf III be evolved for teacher evaluation. Data- 
' a.‘,'1 rfoarding nu'rits and discouraging cub-standard pcrCormanccj 

e® ‘r> ."•‘I'/i tceiclierc m planning and dcci^ion-fnaking in 
pi' ■' I conr’i idur-ation, tep'clu-'r r* cT.ullment, teacher iducatlon, 

' jv'.b'p cono le L-'ni and gx-icvanco removal® For this, a suitpldc ctatu— 
t'-iy M-ichin* ry shall be evolved at the national and state loved? 

id Cull opiyoxtunitlos be given to teachers to improve 
riv dr Dccdcrnic and prof css kmal standards by providing ILVirarics, 

I ■ -'id ing—rfj<i 4 Ti&, continuous inscrvlcc education programme, study leave, 
Sravel far IT it ice, facilities for attending conferences, seminars 
ft;,, bohh in and ouhsidc the country; 

10® $.1 brtiiute be providod for long absence of rcgual 
':e‘achr rs ■, 


, 'L'l- ,Hchri- in la-'ln.tion to Management and Drlucational 

Ar'an hi 1 r.t r a I ion 

/.r'uniln'i Mini thi F-~'ro-qoing conditions arc fulfilled, 

. i'H !• 'iclin 1 shi 1 i , 

1, h< aw-'r< of legislative enactments, and rules and 
r -nlatir.nr govern hvi educational policies and employment and abide 
b,' ' h in? 

2« co-opprate with the head of the institution, the 
r'.v -vglit and the educational a'Tministration in running the instxtu- 
* ion accordIng t'a Ui ctipul-ntcrl norms? 

3® rhduo respect to constituted autbarlty? 

4® be' punctual and regular in <tttnding the institution 
e ' 'n onTryinq out duties and assignments and shall nc»t abstain irom 
'hp.; ujUr-ut proper InCotTuationj 

'' froin atteuipting tei Influence tnclIvflua 1 member 

pT r.in t.i->nnqf.fnrnt and officers for furthering pcrsoanl career prf>spoct. 
It Matnitia 1 'T.i") L ess l<'’nal faveurs? 

6, protest ac'-igning of duties for which he feels un- 
rtuaiiSicl air; whirh make' it difficult to render professional st rvlcc? 

"7® 13ronsviirt-w*! firt’iin rnOLiici^o^cn't c\tk 1 Dilrriinis’tro,tx>r'S 

oi -ili lir-fsioim r\nd p3cx)ixK)'tion of s't-’vrtcnts; 

8, roEusc to impart any instruction which is detcrirnantal 

i'o the Intcxo.Sts of students, si'iciety, or the nation? 

9, refuse to occept any duty inconnoctod V'jith the pjx>fesaion' 

10® sock the aeslstanco of auxiliary staff in doing dor"* 

'Scf'i ,in'1 rrtn—aci'wrlfcifriic work? 


JI 


niav 


<•» 1 > 4 ir\ 


rest one ib tlity an-i acooruit-ibil ifcy to the 




nh 


l.rl tiiU’hm ru'd ’.du c'''«*umit'/ as a whol* 
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' '1.* • '■ < 1 n f‘ont aftor mvit-tial consvilt.a’fcions, may 

■ ’ f tliCiir tcjjpcctivc oirganisa-tlons, a suitable 

'■' i'. Ty -."‘,1 TU'""Colt3rcc for "the observance of this code 
ii ' >1 ;i 'iiirii ''fjxth caeca of professional misconduct* 

. o’H t - ■ tfnc -endeavour of teachers and teacher organi- 
rii" I n* t’l o* c that all conduct rules governing teachers 
' to '•rlnt'-‘ncc in various forms# in different states 
' * ‘ i c. ntre arc. replaced by the faithfull observance 

; . >f .‘rf sf,.'fjr;jon«‘il ethics* ' 

’ " • iI'r'f' n-. i-'ml 'Ethics after it is finally 

1 ■' • ' '■ >oi3i Org'-'nisations, shall be translated 

h* f c ■ j i il languages. 


« « • « 



I 1 


?'3 


I’ i'lf.ii li n., t 1, ' '1.., V, 


, 1 r r ' ■> 

U ’M1' *. 

pij j I'lii t; 'J. ■ < .. ^ 

'Uj 1 r,. 

J'iri'"' Arhby(1967) has iflcntif icT. four rc’/oltifcion^ in a m- 
'b ii'T cni t they s- 

1) Firnt, Mu, tank of educating the children vjaa ehifted in 
rarb# froui yarentn to tcachorr. and from home to the echn 1? 

x) Tu blT,r-’ fvloj'ition of vjritten words as a t'-'oi of C''nca- 

•'i‘ui f> f'lr yo v;hich oral Inr.truction prevail whan it was 
wllh ri‘inf'L.ince that \Jrltlng wan \'i-'rTnittcd to ca-exist vMth 
i--ho oiokeu ’.ort in tho olasr. room? 

■j) tlio MUi I icvnluLion came witii tho invention of printing 
-li! i-.hr ratbscqnenh wide availability of books? 

* b- t ■arih nvrilntion f;ajn'’ with the drvf lo|Tncnt in elcctrri- 
ujoe notaldy thof.e of tui radiO/ television, avd to lecor'Ux, 
v< t io rcc''r'Leo aad tho computers, 

/ny technology which tneroasos th-.' rate of learning voull 
or'hle the teacher to teach less and the learner to learn ro''irc. The 
' veloprnent and uso r)f modern Educational Tcchnolocjy is viewM diffc- 
x‘ atly by different people. Some viov;, that it is a rcvoluvlon in the 
'hir0ti^'na3 r.y: tun aimed at improving tho effectiveness and efficiency 
'' f efincat Ion nt different Devcls, Some castigate it as a movanent 
alor 1 a' ' jr-ung tho teacher from education by the use of sophisti- 
''d ’ i'> 'oi-, r rjrdgcts. Some also argued that cducati'Ual techno-* 

'' *'d’ T-oiji-.f. th. roll nH teachers and the studentw? vould be reduco 
' ' I’uiir.ni rob'toits, Slucational Technology tf) date has been given 

' ’ ' ' ! t My H -1 i^Md-' })’/ the educators and lawmen to use it in a 

■' ' I 'c (U'u if-, oioyci new of ( ducat ion, training and extension 


'hi' ’• Tin 

'■ 0'' 

x'fj 

. ’'.rv no- - 

1 ( ' . . 

t'! ‘ r.«” 

' O VV.- J Vt 

1 

i. ji f Jf 1 'r 

if'hlrmr aiFs 

11' 1 

P'" t 1 

k. ir-, IOC, i.'iT 

cc. 

lid:, Ixj 


•U'lplies, tho av'plicatlon '•'f science to 
b-new' of learning and communication to toach- 
Eciucatloiial Technology v?it’a the ti'aditiona. 
civc teaching vjith tho help of rn'ilcm tools, 
'l:s, radio films, telcvisicm an! more sophls- 
h'.il.'' i,i'0,.rn hunwarc like, computers, space satellite. Thus cduca- 
j'ni'h ii j;', i.Y>t to replace the teacher, but to aid him, in 

r I, opivc t acI> i iuj-it,arning proecss, 

‘ hat h: F.ducui!-If ,nnl Technobyg^ (ET) i ET is the application 
' m -inai’'..Ir, to teachinq and ii,araliir>. It is not the application 

t 'dor. eo Mpjcntion ratlicr applying the technology of modcll- 
w" t . ru I r-'orEiinmed learning ^is a \?cll tried nv^t technique 

I '"h ’• OM d iu oiv.oatioriol j.ystcitu ^'or effective teaching learning 
niL'iiuiut oivi tcicllitici; arc available arM i»act popular arc 
.*/, '■ 1 t s 11.-1^ vfnat is important is to integrate students 


I’lU i1 i t- 

■ h ,V; 
t ' m 1 * 


. li- i'h.ij . rtid ui'T'riprxatc software so that they will contri- 
t'U' red '' ivg J .ment etch others. Thus ETT means the sura trjtnl 


■*1 1 1 f ) 1 « 

i hif Iv It 


■ i Oi. d 
^ r. i II 


i -w I lit ice 


■'ll, I'lUlhils and techniques for optimial 


i’ ruiS th< 
11 arii 111- % 


best irtiliKution of available resources for 





• I \ 

- 1 

i n .1 

. ii ., 1 . -ir" ..L'tvancLincnt: nj. 

. ..J’.. - ■*■>1 c'snccrt of ET in IncUo is of | 

. ); in vofjiic f-T the last c l-rjht to tea I 

t.i) ic in< ?inn the ur.u of; mane, i.v hin r- ? 

, . .j 1 1 ‘ir 1 hvjY In ednration; nnh (ii) i 

1, j. J . .’:rcos -’n .t" in .mlir t-■ oi'l i- j 

' , . ' ■ . ■ ‘.ohn''lorj7 of o-Jiicntion. In the i 

' i. } ’ ... teachincj ninch^nor,^ fi’lin pr.'.-. ! 

; , , ,, , . Icbirntory, tape rccorhcrs/ canne- 

, Pv" U'n, vios-o tape recordern, conipntere 
; ^ r lu, i.T ic oui^ c comprch-npivi p It taker. 

'i h * (. roiirrcr (sot tvjarc) t-.g* s 3 ulec;, films, 
j pi'i'a in the syrtan and their n.sos to 


' ‘ I i. s In ' rTer t • vniierr.tnn.'l the .Icfinitiem 

It rsttifi'i t>.c tv I tormr 'crlucation' and 'tcch- 

' t n till ‘.-.n.i Ki. E'h’cttion ir comnr)nly dof inod 
,av 1 'tif ant i no dev: l'''imcnt of the t^vjcr of 
» in 'V' r co.mjini r.'ciol cnylioninent. 

- j. .’f n.cnnLauc and methods of doing/gettin 
. , I i ' ’nv 'irt, ecXw'uce nv to a particular pro:§ussion = 

.' ' ' . i i(S i“• 

) . .' 1 ..I ' '.dh i. li iey. l.-tnient/ a.ppl teat ion and cvalua- 

i . . .'CijnLMUeS an.'' aids to iitipr':'VC the process 

. ,1 i I a i ti •• e 

. : '• 4. a' 3 1 h' ill r.ystan.ntic approach to ytc tcaching- 

’ ; ) ' ) 7 sr» 

) M I ' . lit,It \..iy of dc-signing/ Cvarrying out and ova- 

j"if J n t't.’l ( 17 .cess of teaching and learning in terns 

'bjtctivce, utilizing al''i available rcsQurccs, 

1" . . a 1 r 'Ti.in to Ic-aming about effective instrtiction. 

' ' > n > >1 '1 ■’! :H (..lucational facilities -- Media, 

!' ' , ’i' i> • ji, ii'XU :j r.:r optlmJzing learning. 

I ' I I i.e-nn. 1 s'T/ in education no.r technology of cdu- 

>' ' ( j.’T n ith lO'J id 1 Tervarivc which pcrva.dcs the 

ij I mhi'i ir<'i'''ss t'j niaho it meaningful for the tca- 
^ . S'' ' ii' - a. 1 thi. It.irnci' v/hn loarn.r and modifies h'* 

i' ’ ; 'o 1 nh ''i.M b..'tLc.rm..'nt and the isettoinment of niau~ 


,1.;. 1 V.. -hu I'ju.r lu 1. ' e • . ^ ; 

jt .] ire's. .ViOliii r TTit.r.'ix i > . u '' if 
X .cess an i in done for preserv .ng 


lie 




1 <* i 'I. d 'b ohuoilogy(El') 3 If EST is used as the 

i ■ . ' ' ' . 'uical an-i electrical gadgets the scope ic limi" 

’"'..I"'ll, An'S 3 f BT is used as a process—oriented 
i P'n _' . ■ rp u ic limited to the niTCduction of tcaching- 
■' ■' I * r- ’■ 1 , p,‘ tr bnc ically the technique of developing software 
' d- t' , ' - u, ,j , r.c t;.no«pt of management and organisation of man 
‘ : 1 '1 or.'I , f ir rpyciflc objectives. Thus ET covers both 

! i.' ih.o .'p '.N 1 I o npltmentation of both hardware and software. For 
' ’ ' V. .1 A-' ffit cducotloml r.roblems arc to bo identified and 

*,. 1 -r. ‘hlnhlrif! j.uoul i p- ri >ne an the following toints t ( 1 ) Availabilii 
• r^r. juicvr, ac heme; ( 2 ) Be^ourcc-s that can be managed by external 
r-h O'Uit* J f 1 ) gi’rs'r “iT'cf If'-“ntinn of thf'pjnblom; v 4 ) The constraint 
' . I -.'V.'h: ; i.mjt (h) V.-'A, nifft.xcnt rcvsourcps inttn 
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f^.i Ki] /ijJTrM'irh''‘n! f)f t Ext'criencu nn.l rcncirch h'if< rli^vjn 

t} ‘1- ' Iv [■-ill'ill-; f jrjurc'S aic generally valid. 


J. J earn t 1,0 percent through TASTE 
1,55 riurcc.nt thrnugh TOUCH 
3,5 percent through S-IELL 
11 ,0 percent through HEARTIG 
83,0 x-ierccnt through SICHT 

VJc rcmcml'.cr ? 20 porcent of -vjhat wo HEAJ^ 

30 percent of vjhat we SEE 
30 percent of waht we SEE AUD HEAR 
00 percent i.'hat we GAY 
•50 pc‘rce*iit of what v;o S/iY AHD IX) 


There Ir oji old nnying \;hich reads "I hear, I forget; I 
Jr e, T rni-.nibar; T do, T nndernt<and‘', 

There arc thr'o. maj'ir approaches in the field of EP. They 
<f. (1) I! a-dwaro npT'roach; (2) Software a; 'Proach? (3) Bistructional 

'' f.ejn ai'prmhCp 


A« Hardv;arc Approach « Its origin is in the nrpliention of 
science and engineering in education. Technology of machine is closely 
rc'lata-^ to the machine. Teaching machine is the only machine designed 
Tirimarily f'T teaching and deliberately invented to fulfil an instwc- 
Uonal reouirement. But all other. A.V. aids were dcsiiinod anl manufac- 
turf d for improving c mm unicat ion system and not for uhicational one 
r,u!. n^'W VC ajr, iug than (Radio, Television, Tape Rr-coidcr, Rocorl 
IP'-nr These machines were dcvelopal f”r market rather than tor 

aiJon, Thus the procrcs of teaching-learning has been gradually 
uv''honie* 0,, '"P^ it .ach< r can teach a larger group effectively with the 
. f tifse nmchiner and the per capita cost of education has been 

r<. luc't d, 

R, Goftwarf Mi'P-ach - Tt refers ti the application of 
r-i.’nrr learn in-f |■rLn.riplcs to the direct and deliberate shaping of bcha- 
vv'ur, 'eT is closely associated with the principle and thcori^ of teach- 
hi*-! It i** also linown as constructive El in which eome constructive 

ril S in It deals »lth (1) on.^lyats of c.pcational 

problems? (2) selection or construction of measuring instruments t 

rvaluatc instructional outcomes? (3) construction and st.decti)n af 
straten es to produce dcsl'cd crlucationa oulcrime, 

lu lini 7 l«aro abroach ET is c-.uo. 

traohin- mnehinee and In software approach ET is concerned i ith Icirn 
aids I iks ofogjammed instniction, 

, inr-tructional Dcsina Approach t It is roncernod with 

.rU.c-.ti;Pl aan. nUt?atl“ and organisation. It has brnnght ta t- uca- 

tloSarr^nauallnis I, scIcntlfiolquantitatlvc arrt-.ach £nr s..i-lng 

-•'lurrational admlni-trativc rroblan.s. 

Objective of Eflucational Technology (E.I. ) : ,, ,,,, 

the- opiw o intellectuals. It is to giwrd against this pu* . 

^csronsTble technology talked of. The objectives uf E.^ . , 





.nl 1 ■nr.’jlcitu the objtctivcs in 
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' « I t ' ,. £ J. .. 1 ‘ ( r l 1 : 

h : ‘ j; u t t l.r.r ? 

'''o .'(ithi ■ c?mractrrishlc eif the leajmcr; 

' ri in ir the. C'.n"hc.nt in Ingical or psychological 

'I 1« iV'C*/ 

« ','-1 nu'i; L'ctvctn omtent nnh' rcsotrccs o£ prosneta- 

111 n r 

Lh'. learners performances in terms of 
"'iclil* ” > }i ' locational objectives; 

t'* I t 'V1 '< tl.i f f < d back among other* comi;x>ncnts for 
t’p' la ''iCicntion of learners. 

Thus ^,T. is an inr.rivation v;h±ch has to cover a long dis- 

t atiet ' n Jnl io » 




